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ABSTRACT 

This study has two significant aims as follows: 1) To develop the GROUPS model for enhancing 
students’ English speaking skill and 2) To investigate the effectiveness of the GROUPS model for enhancing 
students’ English speaking skill. The target population was divided into two groups; one was for need 
assessment stage consisted of 256 English students and 124 English graduates from Kamphaeng Phet 
Rajabhat University, 51 English teachers and 71 employees from Maesot District, Tak Province which were 
selected via simple sampling, and another was for implementation stage consisted of 48 students; 24 
students from the Business Computer and 24 students of English at Kamphaeng Phet Rajabhat University 
in the 2" semester of the 2016 academic year, which were selected through a purposive sampling. The 
research tools were an achievement test, an assessment test, an observation, a focus group interview, 
and a questionnaire. Quantitative data was analysed using mean and standard deviation while content 
analysis was applied for qualitative analysis. 

The findings were as follows: 1) To develop the GROUPS model for enhancing students’ English 
speaking skill, it indicated that the experts’ opinion towards the GROUPS model was at the most 


appropriate (X=4.44) level. 2) To investigate the effectiveness of the GROUPS model for enhancing 





students’ English speaking skill, it revealed that the GROUPS model achievement mean scores of post- 
test were higher than pre-test (pre-test = 7.77 and post-test = 21.04) while the English speaking 
achievement t-test mean scores of post-test were higher than pre=test (pre-test = 6.06, post-test = 
13.13). 3) To identify the satisfaction of learners towards the GROUPS Model, it discovered that in overall, 
it was at the highest level (X =4.31). 
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CHAPTER | 


INTRODUCTION 


Background and Rationale of the Study 

English today serves an undeniably vital role as a dialect of more extensive 
communication as well as a medium for social headway. Regarding, Regional Education 
Office (2013, b) indicates that English communication skill is a key factor in increasing the 
competency of the learners to be able to compete and coexist in the ASEAN community. This 
statement shows the significance of English learning and teaching in the ASEAN community. 
Besides, for the reason that people are more likely to interact in English with other people, 
therefore the number of people who can communicate in English tends to rise respectively. 
People even moderate English competency and may wish to improve their English ability to 
further this knowledge: this is a necessity for the reason that so much knowledge is obtainable 
in the English language and more for doing transactions and presentations (Teng and 
Sinwongsuwat, 2015, pp. 15-20; Varapornvanichakul, 2011, p. 1). 

Fang (2010, pp. 111-116) indicates that various countries in Asia such as China, 
Japan, Vietnam, Laos, Cambodia and Thailand focus on English as a Foreign Language (EFL) 
for a long stretch; nevertheless, it is still disagreeable when compared with the viable 
capacity of English in everyday life (Gorsuch and Taguchi, 2008, pp. 253-278). English 
communication skill was introduced to Thailand a long time ago ranging from elementary 
schools to higher education institutions since it is expected to increase Thai people’s English 
competency (Panyawong-Ngam, Tangthong and Anunvrapong, 2015, pp. 77-82). However, 
the general population cannot obtain a decent English competency (Nakata, 2011, pp. 9O0- 
910). 

From the researcher’s hands-on experience in teaching English for communication 
at Kamphaeng Phet Rajabhat University, Maesot, it was found that most of the students had 
problems with English speaking skills. The primary cause may be due to their exposure to 
instructional techniques which are not appropriate for them (Sahin, 2009, pp. 1464-1468). 


Moreover, students are very different when it comes to the level of English knowledge that 


they currently know. Communicative English skills for EFL students are acquired through 
constant practicing with several learning models and strategies which are needed to be 
practiced for a long time to be successful (Jung, 2011, pp. 6-7, 48). Mejang (2004, p. 42), 
consequently, this indicates teachers should employ suitable teaching models such as group 
investigation, instructional models or inductive thinking instructional models, in order to 
increase processing skills of cognitive, social and team-work. Moreover, the integrated 
teaching model should be used so that learning communicative English skills will be effective. 
Thus, the model of teaching and learning a language must focus on contents and methods, 
and be able to contribute students’ ability in communication skills (Hua, 1985, pp. 167-168). 
The teachers need to adapt all learning and teaching models in a proper way for their 
students. This will lead to teaching models have a greater impact on teaching communicative 
English. 

Thus, this study would like to generate a new instructional model called GROUPS 
model the acronym is as follows; G = Gathering R = Researching, O = Operating, U = Uniting, 
P = Performing and S = Sharing. Under each initial contains learning activities or objectives. 
It was created by the researcher and consists of instructional activities to enhance English 


speaking skills for EFL learners at Kamphaeng Phet Rajabhat University, Maesot. 


Research Objectives 
1. To develop the GROUPS model for enhancing student’s English speaking skill. 
2. To investigate the effectiveness of the GROUPS model for enhancing student’s 


English speaking skill. 


Scope of the Research 
1. Content 
The content of this study is congruent with a course description of the university 
curriculum in a group of general education subjects or GE and the English for Communication 
Course, by employing the GROUPS model to increase students’ English speaking skill at 
Kamphaeng Phet Rajabhat University, Measot. 


2. Population and Sample Group 
The population and sample group are divided into two groups based on the 
research methodology at the following stages. 
2.1 Stage I: The GROUPS Model Planning 
502 subjects, who are the stakeholders, were selected through simple 
sampling methods, consisting of 256 English students at Kamphaeng Phet Rajabhat 
University, 124 English graduates, 51 English teachers and 71 employers in Maesot District, 
Tak Province. 
2.2 Stage Il: The GROUPS Model Implementation 
48 subjects from two different majors including 24 students of Computer 
Business, and 24 current students of English who enrolled in English for Communication 
Course in the 2" semester of the 2016 academic year at Kamphaeng Phet Rajabhat 
University, Maesot, selected through purposive sampling. 
3. Variables 
The variables of this study consist of the following: 
3.1 Independent variable: 
-The GROUPS model 
3.2 Dependent variables: 
-The students’ English speaking skill 
-The students’ satisfaction towards the GROUPS model 


Definitions of Terms 

The GROUPS Model refers to an English instructional model which was designed 
to specifically enhance students’ English speaking skill for EFL learners. The development of 
the model was carried out based on teaching theoretical principles which are consisted of six 
steps for teaching and learning activities as follows: 

G =Gathering, learners are divided into small groups with mixed-ability and 
workload allocation. 

R = Researching, learners search for information from various resources such as 


textbooks or online media. 


O = Operating, information brought and compiled all together in the one piece by 
one of the group’s members. 

U = Uniting, various lesson learned are re-generalized such as mind—maps, charts, 
figures, posters etc. by each group. 

P = Performing, different class presentation techniques would be conducted based 
on a group’s convenience (e.g. role-play, lecture, or open deliberation) 

S =Sharing, question and answer and feedback giving are needed by the classmate 
after the presentation. 

The GROUPS Model Achievement refers to the effectiveness evaluation of the 
GROUPS model. The scoring criteria are based on the six aspects of the GROUPS model: G 
(Gathering), R (Researching), O (Operating), U (Uniting), P (Performing) and S (Sharing). 

English Speaking Achievement refers to students’ capacity to orally interaction 
during their class presentation activities. The scoring criteria are based on four aspects: 


fluency, comprehensibility, information, and word use. 


Conceptual Framework 
The conceptual framework for the development of the GROUPS model to enhance 


students’ English speaking skill is illustrated in figure 1 as follows: 


Independent variable Dependent variable 


— Students’ English speaking achievement 


The GROUPS model 
— Students’ satisfaction toward the GROUPS model 





Figure 1: The Conceptual Framework for the Development of the GROUPS to 


Enhance Students’ English Speaking Skill 


Expected Benefits 

1. The GROUPS model can enhance students’ English speaking skill. 

2. The GROUPS model could be useful for EFL learners in developing their English 
speaking skill. 


CHAPTER II 


REVIEW OF RELATED LITERATURE AND RESEARCH 


This study aimed to develop the GROUPS model for enhancing student’s English 
speaking skill and to investigate the effectiveness of the GROUPS model for enhancing 
student’s English speaking skill, this chapter provides the review of the related literature, 
including the principles, concepts as well as the previous dissertations in the following topics: 

1. Learning and Teaching Policies for Thai Education in the 21* Century 

2. Theories and Concepts of the 21% Century Learning Skills 

3. Learning and Teaching Techniques in the 21% Century 

4. Teaching English as a Foreign Language (TEFL) 

5. Speaking Skills 

6. Instructional Model 


7. Related Research on English Instructional Model 


Learning and Teaching Policies for Thai Education in the p1™ Century 

Regarding the current education system and policy of Thai federal government and 
the Ministry of Education, it can be illustrated as follows. 

1. The National Education Act B. E. 2542 

Several relevant parties such as political parties, the ministry of education, 
teachers, the public organization as well as other institutions are in agreement that it is a 
big-time to reform and promote learners— based approach on the National Education Act B. 
E. 2542 of Thailand’s education. 

The National Education Act B. E. 2542 is Thailand regulation recognised to 
resolve the problems of Thai’s education. According to Office of the National Education 
Commission (2002, pp. 10-12, it is indicated that the main principles of instruction approach 
in the National Education Act B. E. 2542 can be concluded into two points as follows. 

1.1 Section 22 of the National Education Act B. E. 2542 mentioned that education 


shall be founded on the capability of learning and self-growth. The pedagogy shall be self- 


directed learning. Also, Section 24 mentioned that to organize the learning process, the 
educational institutions and other agencies shall provide the contents, substances and 
activities based on the learners’ interest, aptitude and individual differences. The pedagogy 
should promote critical thinking skills, facing and resolving problems, providing authentic 
experiential activities and so on. 

1.2 The main concept of The National Education Act B. E. 2542 concentrates on 
learners—based and self-directed learning. The evaluation shall be an authentic assessment 
through observation, activities, portfolio, testing, and interview. 

In conclusion, The National Education Act B. E. 2542 concentrates on learners— 
based and self-directed learning. Learners should be able to identify and educate 
themselves. It is, also, focused on knowledge, value, learning process and substance. 
Therefore, the education process must encourage learners to develop their potentials 
naturally. 

2. Policy and Proclamation of the Ministers of Education on Education 

In recent years, there were many situations changing society, economics and 
politics. Several incidents struck the educational system. Hence, the Government and the 
Ministry of Education were required to review the policy of education in the parliamentary 
procedure to keep pace with the social shift. The policies announced in each period are as 
follows; 

2.1 The Focus of Learners Development in Education Reform, the 
Second Decade B. E. 2552-2561 

Office of The Basic Education Commission (December 16, 2009) indicated 
that education reform in the second decade B. E. 2552-2561 is intended for lifelong learning 
of Thai people by the year 2018. Thai people with advanced age should seek knowledge on 
their own, apply the concept of lifelong learning. In addition, they must be capable of 
communication, public mind, conscience, and citizenship (Office of the Education Council, n. 
d., PowerPoint). Moreover, it is intended to reclaim the education system into three themes, 
namely; improving the quality and standard of teaching and learning of Thai people, offering 
opportunities for education, and boosting the participation of different sectors of society in 


administration and education (Wongchai and Yotimart, 2013, pp. 1-12). 


2.2 Thai Twelve Values Announced by the Head of the National Council 

for Peace and Order (NCPO) 
General Prayuth Chan- Ocha (2014b, online), the head of the National 

Council for Peace and Order (NCPO) 2014, introduced a policy of twelve values for Thai 
people to develop their understanding and accepting the new ideology of livelihood. Dr. 
Kamol Rodklai (Daily News, July 15, 2014), a Secretary-General of the Basic Education 
Commission of Thailand asserted that twelve Thai values are the key elements to tone up 
the country. He further stated that the Basic Education Commission will be expanded into all 
educational institutions. Thus, we should consider the principle of reinforcing the educational 
curriculum in developing the learners (Kamutamas, 2014, Online). 

2.3 Policy Statement of The Council of Ministers B. E. 2557 

Policy Statement of the Council of Ministers was delivered by General Prayut 

Chan-o-cha, Prime Minister, to the National Legislative Assembly on Friday 12 September 
B. E. 2557. He suggested the policies namely: improving the qualifications of Thai people in 
learning; developing one’s self in full potential; adjusting learning methods and curriculum to 
be more connected to social geography; introducing information technology and appropriate 
equipment pedagogy for self-directed learning; adjusting an authentic assessment to reflect 
the effectiveness of learning and teaching; and supporting the learning of foreign languages, 
etc. (Chan-Ocha, 2014a, pp. 6-7) 

2.4 The National Qualifications Framework for Higher Education in 
Thailand (TQF HE) 

Qualification Framework for Higher Education intends to be a mechanism 
or instrument to improve the quality and standard of education in higher education. it serves 
as a guideline in preparing for education factors such as curriculum development, modification 
strategies for teaching, learning methods, the assessments and evaluations, and so on (Office 
of the Higher Education Commission, 2006, p. 3). 

According to the Office of the Higher Education Commission (2006, pp. 3- 
26) defined that the expected domains of learners in five areas are as follows. 
2.4.1 Ethical and Moral Development: it refers to a habit of development 


ethics, personal responsibility, and public life of high moral standards. 


2.4.2 Knowledge: it refers to the ability of understanding, recalling and 
presenting the information. Moreover, the knowledge of specifying facts, concepts, principles, 
theories, and knowledge of procedures are required. 

2.4.3 Cognitive skills: it refers to the ability to apply knowledge in conceptual 
understanding, principles, theories and procedures when asked to do so. Learners should 
have the ability in analysing situations, applying critical thinking and resolving problem 
creatively when they are faced with unanticipated new situations. 

2.4.4 Interpersonal skills and responsibility: it refers to the capability to work 
effectively in groups, leadership training, personal and social responsibility as well as planning 
and being charge of their learning. 

2.4.5 Analytical and communication skill: it refers to the ability to use basic 
mathematical and statistical to communicate both in verbal and non-verbal effectively, using 
technology for communication and generous information. 

In conclusion, learning and teaching policies for Thai education in this 
century are concentrated on learners—based. Learners need to seek knowledge on their own 
along with developing other abilities such as communication, civic-mindedness, and morality. 
In terms of pedagogies, various education organizations have been suggested to reforming 
the curriculum to support 21%-century learning skills. Therefore, the teacher must provide an 
appropriate environment and activity based on the curriculum. Besides, promoting English as 


a second language is emphasized. 


Theories and Concepts of the 21° Century Learning Skills 
Nowadays, technology has made the world progress rapidly. Technology is 
employed to link the various regions of the world and make them feel closer together. The 
wave of social change is taking place in the 21* century. Consequently, the teacher must be 
ready to learn to prepare their students for college or a career in this century (Panit, 2012, 
pp. 9-10). Hence, framework and skills for living in the 21% century can be stated as follows. 
1. Framework for the 21° Century Learning 
A conceptual framework for 21-century skills is a guideline for creating the 


learning skills needed in the 21*' century. It focuses on learners’ outcome and the students 


must cross over the "subject matter" by themselves. The teacher can be only a coach and a 


facilitator for instructions as illustrated in figure 2. 


Learning and 
Innovation Skills 


Life and Core Subjects and Information, 

Career 2ist Century Themes Media, and 

Skills Technology 
Skills 


Standards and Assessments 


Curriculum and Instruction 
Professional Development 


Learning Environments 





Figure 2: The Framework for 21° Century Learning 


Source: Kay, 2010, p. xv, Partnership for the 21% Century Skills, n.d., Online 


In accordance with Partnership for the 21% Century Learning (n. d., Online), the 
framework for the 21% Century learning can be illustrated as follows: 

1.1 Content Knowledge or Core Subjects and the 21% Century Themes: there are 
English language, world languages, arts, mathematics, economics, science, geography, 
history, government as well as civics (p21, n. d., Online). Nevertheless, the 2 1‘t-century 
interdisciplinary themes in the curriculum are knowledge of global awareness such as finance, 
economics, business, and entrepreneurial literacy; civic literacies such as health literacy; and 
environmental literacy (p21, n. d., Online). 

1.2 Learning and Innovation skills: it concentrates on creativity, critical thinking, 
communication, and collaboration. Therefore, these skills are essential to prepare learners for 
the future (p21, n. d., Online). 

1.3 Information, Media and Technology skills: nowadays, with the dissemination 
of information through media and technology, learners must be able to demonstrate skills in 


critical thinking and work in diverse situations. They must operate their knowledge in diverse 
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literacies such as information, media literacy, and ICT literacy (p21, n. d., Online). 

1.4 Life and Career skills: to be successful in living and working in this century, 
learners are required to develop their life skills such as flexibility and adaptability, initiative 
and self-direction, social and cross-cultural skills, productivity and accountability, as well as 
leadership and responsibility (921, n. d., Online). 

1.5 The skills of people in the 21% century: the skills that everyone must 
accomplish in their lifetime are 3R x 7C: -3R = Reading, (W)riting, and (A)Rithemetics; -and 
7C = Critical thinking and Problem- solving; Creativity and innovation; Cross— cultural 
Understanding; Collaboration, Teamwork and Leadership; Communications, Information, and 
Media literacy; Computing and ICT literacy; and Career and Learning skills (921, n. d., Online). 

2. enGauge Framework of NCREL and Metiri Group (2003) 

North Central Regional Educational Laboratory: NCREL and Metiri Group, also, 
introduced a conceptual framework for the 21° Century skills in 2003. It is called the enGauge 
framework. In addition, enGauge provide a conceptual framework for learning in the 21° 


century as shown in figure 3. 
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This framework does not only emphasis on the priority, planning, and managing 
the outcomes, but it also focuses on multicultural literacy. Regarding the NCREL and Metiri 
Group (2003, pp.12-66), it can be clarified in the enGauge framework as follows. 

2.1 Digital- Age Literacy, it refers to scientific literacy, economic literacy, 
technological literacy, information literacy, multicultural literacy and global awareness. 

2.2 Inventive Thinking, it refers to adaptability, managing complexity, and self- 
direction, curiosity, creativity, risk-taking, and higher-order thinking and logical thinking. 

2.5 Effective Communication, it refers to teaming and collaboration, personal and 
interpersonal skills, Social and civic responsibility, and interactive communication. 

2.4 High Productivity, it refers to priority, planning, and managing for the 
termination, effective utilisation of real-world tools, ability to produce relevant, and high- 
quality merchandise. 

3. Organization for Economic Co-operation and Development Framework 

Regarding the Organization for Economic Co-operation and Development, this 
indicates that a conceptual framework for learners in the 21% century must consist of the 
ability to use tools, language usage, symbols, text content, knowledge, media, information, 
and technology interactively. Learners must be capable of interacting with a diverse group, 
cooperation and teamwork, management, and conflict resolving (OECD, 2005, pp. 40-44). 

4. The framework of Liberal Education and America's Promise (LEAP) 

In accordance with the LEAP National Leadership Council (LEAP, 2007, pp. 1- 
24) that learners should prepare for the 21% Century challenges for themselves as follows. 

4.1 Knowledge of human cultures: it involves both the physical and natural world. 

4.2 Intellectual and practical skills: it involves inquiry and analysis, critical and 
creative thinking, oral communication, information literacy and quantitative literacy. 

4.3 Teamwork and problem-solving extensively: it concentrates on crossing the 
curriculum in the context of progressively more challenging problems, projects and standards 
for operation. 

4.4 Intercultural knowledge and competence 

4.5 Personal and social responsibility: it concentrates on civic knowledge and 


engagement-local and worldwide. 


4.6 Ethical reasoning and action 

4.7 Foundations and skills for lifelong learning: it involves active involvement 
with diverse communities and real-world challenges. 

4.8 Integrative learning: it concentrates on ability in synthesizing and advanced 
accomplishment through general and specialised teachings, a body of knowledge applying, 
and responsibilities to new settings and complex problems. 

5. The Framework of International Society for Technology in Education 

In accordance with the International Society for Technology in Education (ISTE, 
2007, Brochure) offers an essential skill of information technology and communications for 
learners in the 21% century as follows. 

5.1 Creativity and innovation: learners are able to generate creative thinking, 
knowledge-creating and developing innovative products by using technology. They use their 
knowledge to bring forth new ideas. 

5.2 Communication and collaboration: learners can employ digital media in 
communicating collaboratively and also able to affirm individual learning. 

5.3 Research and information fluency: learners can apply digital devices for 
surfing information through media sources. 

5.4 Critical thinking, problem-solving, and decision-making: learners use their 
critical thinking skills for planning and conducting research, handle tasks, problems solving. 

5.5 Digital citizenship: learners understand humanity, cultural, and societal 
issues that are related to technology through obedience to the laws and ethical conduct. 
They display a positive attitude toward using technology to support collaboration, learning, 
and productivity. 

5.6 Technology operations and concepts: learners are needed to select and use 
applications effectively and productively. 

6. The Framework of Educational Testing Service (ETS) 

In 2007, Educational Testing Service: ETS (Kirsch, et al., 2007, pp. 8-21) offers 
a conceptual framework for primary knowledge of digital and ICT as follows. 

6.1 Numeracy literacy: it refers to the ability in interpretation of data, charts and 


diagrams, operation information, problems-solving, answer checking, appreciate and explain 
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solutions, and reach conclusions with logical thinking and reasoning. 

6.2 Technical literacy: it refers to a basic knowledge of hardware, software and 
network components of digital technology. 

6.3 ICT literacy: it refers to mixed and applied sciences in both numeracy literacy 
and technological literacy. Technology is used as an appliance to access, manage, measure, 
integrate, and develop information to be a successful economy. 

7. Planning for Neo-millennial Learning Styles: By Chris Dede 

Planning for Neo-millennial Learning Styles which was introduced by Chris Dede 
is a model of learning in the 21% Century. Dede (2005, pp. 10-19) indicates that to achieve 
in learning, learners must obtain the following points. 

7.1 Fluency in multiple media: it concentrates on appreciating the different types 
of communication, activities, experiences, and expressions. 

7.2 Learning based on collective: it involves seeking, gathering, and synthesising 
experiences in numerous approaches. This is due to locating or absorbing information from a 
single source is insufficient. 

7.3 Active learning based on experience (real and simulated): it concentrates on 
to gain as much experience as possible for employing in real situations. 

7.4 Expression through non-linear, associational webs of representations: it also 
involves sharing information or idea through a World Wide Web (WWW) rather than a paper. 

7.5 Co-design of learning experiences personalised to individual needs and 
preferences. 

8. The 21° Century Skills for CMU Faculty Development’s Framework 

The essential concept of learners for Gen Net/Tweenies in the 21% Century skills 
in CMU Faculty Development’ s Framework was suggested by Laohajaratsang (2012, pp. 
11-14) as follows: 

8.1 Autonomous Learning: learners must control themselves to achieve the goal 
of their education through planning, setting objectives, learning strategy, discipline and being 
responsible for their erudition. 

8.2 Thinking Skills: learners have to generate their analytical thinking, reflective 


thinking, creative thinking as well as problem-solving. 
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8.3 Effective Collaborators: learners can be a leader or followers, etc. They have 
to accept other opinions and focus on the efficiency of communication. 

8.4 Inquiries: learners are eager to learn everything from authentic sources and 
can pick out suitable information rapidly. 

8.5 Active Learners: the learners must carry and cooperate in learning, how-to 
questions, comments in a proper way, and confident. 

8.6 ICT Skills: learners must be able to employ technology and various software 
for education, working in daily life, and communicating. 

8.7 Second Language Skills: learners must improve their proficiency in a second 
language, particularly English, in terms of communication with others. 

8.8 Engaged with Culture: learners are mindful and appreciate their own culture 
and experiencing self-identity. 

9. English Learning and Teaching Approach in the a Century 

Learners—centred or learners—based is the constructivism pedagogy. It is believed 
that learners can construct their knowledge based on their experiences (Chaiyasit, n. d., pp. 
21-25). 

Today, we are treading into an epoch of technological advances. Educators need 
to respond to the challenges faced in education. Learners require a new strategy that is able 
to develop paradigms for learning and teaching in the 21° Century. Chatmaneerungcharoen 
and Tongnopphakoon (2011, pp.12-30), they recommend that the learners’ manners should 
be in the following features. 

9.1 Ways of thinking: it is needed to develop the potentiality of creativity, critical 
thinking, problem-solving, decision-making. 

9.2 Ways of working: it is needed to develop the potentiality in communication 
and collaboration. 

9.3 Tools for working: it is needed to develop the potentiality in information and 
communications, technology (ICT) and information literacy. 

9.4 Skills for living in the world: it is needed to develop the skills of citizenship, 
life and career, personal and social obligation. 


In conclusion, the educators introduced and promoted the frameworks for 21% 
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Century learning in the aspect of learning and teaching methodology. The teacher also should 
employ new strategies in the classroom and provide materials, activities, and a stable 
learning environment for their learners. Furthermore, learners should decide on their subject 
matter regarding the basis of the lesson design. Therefore, it is necessary to provide learning 


retention and self-directed learning for learners. 


Learning and Teaching Techniques in the 21° Century 

Teaching and learning approaches in the 21% Century are extremely important and 
challenging for both experienced and new teachers (Pacific Policy Research Center, 2010, p. 
17). Today is the age of using technology for almost everything in our daily routines. The 
technologies are available and accessible everywhere. Also, technologies can facilitate the 
activity of teaching and learning (Kay, 2010, xiii- xx). The teacher has to take numerous 
approaches by applying technology in teaching. The teacher is also able to learn, discover, 
develop and build a new instructional model to generate learning for the 21% century 
effectively (Trilling, Fadel and Partnership for the 21% Century Skills, 2009, pp. 36-41). 
Consequently, learners— based, collaborative learning, a group working, and so on are 
suggested in the framework for the 21% Century (LEAP, 2007, p. 12). 

Thus, there are several teaching approaches and techniques suggested by experts 
and educators. Here are the approaches that are frequently introduced in learning and 
teaching in this century. 

1. Collaborative Learning 

1.1 Theory and Principle 

In accordance with Johnson and Johnson (1991, p.12), they stated that 
collaborative learning concentrates on working and learning in a group or learners— based. 
The interaction process is based on an interesting or similar issue (Bootwong, 2012, p. 31). 
Learners need to assist each other in the group learning process. They have to indicate the 
current issues and create a piece of work or project, then share or present such knowledge 
to the others (Dittasakul, 2000, pp. 1-8). The strengths of collaborative work are dialogue 
and learn, work and share information (Clark, et al, 1996 pp. 193-205). 


With this learning method, each group has to learn and generate information 
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together in a diverse way. In addition, learners have to employ technology as a medium for 
learning and presenting information (knowledge) (Smith and MacGregor, n.d., unpaged). This 
can generate internal and external relations within the group. Learners have to interact both 
among their group and other groups for helping each other to achieve their tasks (John- 
Steiner, et al., 1998, unpaged). The number and size of each group may not be equal 
because each group may have different ability or type of work (Johnson and Johnson, 1991, 
pp. 55-99). It is required for recommending and planning together (Tapprasan, 2010, pp. 
48-49, Mejang, 2004, p. 33). 

In conclusion, collaborative learning concentrates on group working. Assisting in 
the group is the most important point. The project is completed through group brainstorming 
into one piece. Therefore, a good relationship is needed to be generated in a group. 

1.2 Benefits of Collaborative Learning 

Numerous information is not only exchanged through collaborative learning 
activities, but processes and systems are produced within the group such as planning, giving 
and exchanging opinion, making an agreement, responsibilities, and so on (Tongdeelert, 
2004, pp. 15-16). Thus, collaborative learning can develop cooperation skills, interpersonal 
relationship and increase learners’ responsibility (Diaz, Brown and Salmons, 2010, p. 2). 
They can decide to contribute towards the achievement of knowledge or workpiece. In 
addition, Dittasakul (2000, pp. 3-4) states that it encourages learners to use their multiple 
bits of intelligence, which is responsible for the separation of their aptitudes and abilities. He 
further indicates that it offers several skills such as critical thinking skill, creative thinking skill, 
communication skill, self-discipline, collaborative skill, leadership skill, time management skill, 
and solving problem skill. Also, it contributes to a positive learning atmosphere (active 
learning). Learners are happy and pay more attention to learning. 

In conclusion, it provides various alternative ways of learning and teaching 
approaches as well as changing the role of learners to be the teacher himself. It allows 
learners in developing thinking skills both individually and in the group through brainstorming 
and also offers an opportunity for learners to study what they are interested in democratically. 

1.3 The Role of Teacher and Learners in Collaborative Learning 


The teacher’s role in collaborative learning are as a facilitator in providing 
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what the learners need by checking learners’ progress and observe learning and working- 
classes (Zhang, 2010, pp. 81-82). Furthermore, the teacher has to offer suggestions, 
counselling, encouragement, and other information to the learners to walk along with their 
goals as possible and succeed in doing their assignments (Diaz, Brown and Salmons, 2010, 
pp. 2-3). Sometimes, they should have good management in planning, grouping, timing in 
a learning activity, and agreeing as well as providing extra information which is not covered 
or not presented by learners (Tongdeelert, 2004, p. 16). Nevertheless, the teacher has to 
evaluate or check learners’ knowledge through their workpieces or projects for improving 
them in the next step (Anusorn, 2010, p. 63). 

Besides learners’ roles, learners should determine the purpose of learning 
and learn how to plan, investigate and solve problems by themselves (Anusorn, 2010, p. 
63). They conduct information and generate activity in different ways by learning and 
searching for reliable information together (Tongdeelert, 2004, p. 16). Learners must respond 
to their work- pieces, presentation and assist within the group to ensure that all members 
understand the information clearly (Zhang, 2010, pp. 81-83). Nevertheless, self-assessment 
is needed to evaluate their ability both in individual and group activities. (Diaz, Brown and 
Salmons, 2010, pp. 2-3). 

In conclusion, the teacher’s role is to provide only a topic to their learners. 
Learners must search for more information by working in a group. That information will be a 
complete work when all members brainstorm, discuss and combine into one piece of work. 

1.4 Process and Activities in Collaborative Learning 

To succeed in activities of a collaborative learning process, learners must 
create a segment group of approximately 3-5 persons. However, mixed-—ability in a group 
such as gender, nationality, religion, or capacity is not mentioned (Diaz, Brown and Salmons, 
2010, p. 3). The member of the group should be more or less which is dependent on the 
number of learners in the classroom. The teacher needs to build a proper atmosphere in the 
classroom that is relaxed, flexible and keep classroom proper for each activity but the teacher 
should not enforce the learners in the activities (Tongdeelert, 2004, p.17). Also, teacher and 
students can make a preliminary agreement in learning together and define the rules, i.e. 


timing in learning, work- piece or project generating and presenting etc. Then, the content 
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suggestion is based on the course of the curriculum. Each segment group is merged in face- 
to-face interaction, and then together select one issue from the subject matter. They form a 
group and then brainstorm on defining objectives and scope, preparing a workload and task 
allocation, assigning group responsibilities, notion swapping, etc. (Cerbin, 2010, unpaged) . 
Learners submit their work- piece or project progress to the teacher for more suggestions 
and correct that workpiece in different ways. After that, they present the work in front of the 
class group by group. Classmates and teacher should provide feedback on their work 
(Collazos, et al., 2007, pp. 257-258). 

In conclusion, the processes of collaborative learning consist of; forming a 
group with mixed ability, making learning agreement, introducing course content, selecting 
an issue by each member, brainstorming, presenting work, and making recommendations. 

1.5 Evaluation of Collaborative Learning 

The teacher needs to consider the evaluation process which is appropriate to 
the context of learning and teaching. Lever (2012, Video file) and Cerbin (2010, unpaged) 
suggest that class-assessment should be used. It involves an evidence-based practice such 
as teamwork and brainstorming in a learning activity (Tongdeelert, 2004, p. 20). Portfolio, 
work-piece, or project must be considered in terms of accuracy, perfection, solidness, format, 
and meaningfulness (Emary, 2012, pp. 15-18; Collazos, et al., 2007, pp. 260-274). Also, 
the teacher needs to assess learners both individually and as a group in every step of the 
activity by testing, observing, interviewing, writing a journal, and evaluating a task or 
performance (Silvio, et al., n.d., p. 1). Nevertheless, the learners’ assessment should include 
a self-assessment and peer-assessment (Johnson and Johnson, 2004, pp. 39-41) 

In conclusion, learning in a group is necessary for collaborative learning. 
Appropriate evaluation is an authentic assessment. The teacher must offer different tests at 
the same time to their learners. 

1.6 Suggestion in a Learning Activity 

In accordance with Tongdeelert (2004, p.18), he suggests that the teacher 
needs to plan a proper time. Learners have to generate a piece of work or project work on 
time. He further states that there should be an atmosphere that encourages everyone to 


study together. The teacher must ensure that learners can prepare in their ways. Besides, 
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the teacher should change the role of the learners into a constructivist learning, even though 
this may be against the learners or their parents’ needs. The teacher has to explain the 
purpose and not forget to inform the principles of collaborative learning to the learner’s 
parents. 

In conclusion, teacher’s role is to focus on class management. Also, he tries 
to run this activity on time and explain the purpose and the benefit of collaborative learning 
to the learners and their parents. 

2. Cooperative Learning 
2.1 Theory and Principle 

According to Knhammanee (2014, pp. 98), she indicates that cooperative 
learning is a multidisciplinary instruction, an approach to group- work or learners—based. 
Everyone can communicate with each other throughout the activity. Segment group should 
contain only 3-5 people and mixed in age, gender, ability, or nationality (Johnson, et al., 
2014, pp. 87-88). Therefore, cooperative learning can be specified in five points: 

2.1.1 Cooperative learning or Positive interdependence: it involves positive 
interdependence (Johnson, et al., 2014, pp. 88-95). Each group member's effort is required 
and indispensable for group success. (Ruensook, 2005, p. 12-13). 

2.1.2 Promotion of face-to-face interaction: it involves group work (Gillies 
and Boyle, 2010, p. 5-7). A group member is needed to provide information, feedback, and 
encourage one another (Davis, 1999, p. 2). This may promote each other's successes such 
as solving problems, teaching each other, checking for understanding, discussing concepts 
and connecting background knowledge to the present. 

2.1.3 Individual accountability: it involves group work. Each group member 
will recognise who needs assistance and support. This may generate self-confidence and 
responsibilities (Khammanee, 2014, pp. 98-101). 

2.1.4 Interpersonal and small group skills: it increases the ability in group 
work. Cooperative learning is able to reduce stress and tension, which result in more efficient 
work (Saengjakkawan, 2008, p. 27-31). Consequently, learners are encouraged to practice 
in building trust, leadership, communication, and conflict management skills (Gillies, 2008, 


pp. 241). 
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2.1.5 Group processing: it involves exchanging information within the group 
(Apple, 2006, pp. 279-280). Team members should set group goals and assess what they 
are doing well as a team. Each person has an assignment for his/her own. All members of a 
group must respond to the tasks as a leader, explainer, recorder, checker, or observer (Felder 
and Brent, 2007, p. 2). 

In conclusion, cooperative learning provides learners with different abilities in 
learning together. The role of each member of the group is clearly defined. A piece of work 
will be completed or not depending on the responsibility of everyone in the group. They, 
therefore, need to support each other to achieve the mission as indicated in the objectives. 

2.2 Benefits of Cooperative Learning 

Regarding Johnson, et al., (2014, pp. 95-103) it indicates that cooperative 
learning can strengthen accountability in working. All members of a group need to rotate 
their task and work to achieve their objectives effectively (Khammanee, 2014, pp. 101). This 
is to decrease learning space between a high and low capability of the members and accept 
the differences in physical and potential among group members (Shindler, 2010, p. 211). To 
acquire social interaction skills, they have to be independent in learning and express 
themselves entirely without any restriction from the teacher. Therefore, cooperative learning 
can enrich learners’ accountability. Individual learning may not achieve this goal. 

2.3 The Role of Teacher and Learners in Cooperative Learning 

Regarding Khammanee (2014, p.103) this indicates that the teacher acts 
as a facilitator. They have to consider the size of the groups (3-5 people) and emphasize 
inter— group cooperation and assign group members’ roles (Saengjakkawan, 2008, p. 32). 
Additionally, the classroom, materials, instructional task, cooperative structure, criteria, 
interdependence, and individual accountability are needed to be organised by the facilitator 
(Johnson and Johnson, 2008, pp. 27-29). It is necessary to monitor learners’ learning activity 
in a group by generating individual accountability and intervention (Davis, 1999, p. 3). Then, 
the teacher suggests the concepts and strategies in completing the assignment (Khammanee, 
2014, p. 104). 

In the same way, the teacher evaluates the quality and quantity of the 


learners’ achievements and highlights individual and group accountability (Johnson, et al., 
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2014, pp. 104-105). It is needed to ensure that learners carefully discuss how they can 
work together effectively. Furthermore, to improve the use of social skills and individual 
accountability, the feedback is generated during group processing by the teacher (Sansuwan, 
2009, p. 28). 

In addition, Johnson, et al. (2014, pp. 104-105) and Saengjakkawan (2008, 
p. 32) indicate that the learners’ role is needed to group themselves with only 3-5 members 
of mixed age, ability, gender or nationality. They have to respond as a leader, explainer, 
recorder, or checkers and so on (Johnson and Johnson, 2008, pp. 27-29). One who has a 
high ability is needed to guide the one with low ability and rotate their task in each period, 
both individual and group's task accountability (Sansuwan, 2009, p. 29). Also, they should 
have a good attitude on interdependence and group interaction on the discussion as well as 
an evaluation at the end (Khammanee, 2014, p. 104; Davis, 1999, p. 3) 

In conclusion, cooperative learning is focused on group learning. The teacher 
may support various available information to them. Learners only retrieve and generate them. 

2.4 Process and Activities in Cooperative Learning 

The processes and activities in cooperative learning can be classified into 
three steps which include: 

2.4.1 Preparation: The teacher has to explain the objectives of the lesson and 
indicates subject matter regarding curriculum along with criteria (Saengjakkawan, 2008, p. 
33). Then, both the teacher and learners design and choose the size of the group only for 
3-5 people (Johnson and Johnson, 2008, pp. 26-29). All members of a group are mixed in 
age, ability, gender, or nationality (Khammanee, 2014, p. 103). Group members’ roles and 
the process of interdependence learning or cooperative learning is assigned by the teacher 
(Johnson, et al., 2014, p. 106). 

2.4.2 Introduction: The teacher has to introduce the lessons and suggest an 
issue, a piece of work or a project to resolve; analyse and search the answer; and then 
notifies criteria, group work, and set time to complete work (Johnson and Johnson, 2008, 
pp. 26-29). The teacher suggests reliable learning resources or basic information to them 
(Saengjakkawan, 2008, p. 33). Then, he needs to notify task accountability to the learners 


both as an individual and as a group. (Khammanee, 2014, pp. 103). 
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2.4.5 Group activity: Learners have to work on their task accountability and 
search information (Khammanee, 2014, pp. 103). For this step, the teacher should encourage 
learners in several ways with interdependent strategies (Johnson and Johnson, 2008, pp. 
26-29). The teacher must be a facilitator utilizing frequent observation of each working 
group and assist them during activity if it is necessary (Saengjakkawan, 2008, p. 33). 

2.4.4 Presentation and evaluation: Each group work will be presented in front 
of the classroom (Davis, 1999, p. 3). Teacher and learners of another group may have some 
questions to clarify the issues that they do not understand (Khammanee, 2014, p. 103). In 
addition, it is monitoring work performance for both individual and group (Johnson, et al., 
2014, p. 106). Subsequently, they conclude the lesson or task and the teacher needs to 
enhance a missing point and draw learners into the objective (Johnson and Johnson, 2008, 
pp. 26-29). At that point, the teacher and other learners together should evaluate each 
other’s work either as excellent or room for improvement (Saengjakkawan, 2008, p. 33). In 
the end, the teacher should appreciate the cooperation of the leaders in each group (Johnson, 
et al., 2014, p. 106). 

In conclusion, the activities for cooperative learning should contain group 
preparation, discussion of content, implementation of the activity, and assessment. 

2.5 Evaluation of Cooperative Learning 

In accordance with Khammanee (2014, p. 105), he states that in cooperative 

learning there will be an assessment score from both individual and group. Similarly, Felder 
and Brent (2007, p. 7) and Davis (1999, p. 3-4) indicate that the type of assessments is 
concentrated on testing, group observation, individual observation, task accountability, 
interdependence, presentation, interview, and so on. They further suggest that assessment 
will be utilised for pre-test, formative assessment, and summative assessment. In conclusion, 
authentic assessment is suggested in cooperative learning by group and individual in every 
step of class conduct. 

2.6 Suggestion in a Learning Activity 

Regarding Khammanee (2014, pp. 104) and Johnson and Johnson (2008, p. 
31-32) they have delivered some suggestions in cooperative learning that the teacher should 


organise appropriate activities as much as possible. The classroom should be appropriate for 
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learners in small groups to work together. Moreover, the teacher can walk around the class 
for facilitating learners as well as providing materials based on the learning objectives. 

In conclusion, the teacher should generate a classroom environment that is 
appropriated for the learners. A large space is needed for group activity. Moreover, sufficient 
information is essential as well. 

3. Team-Based Learning 
3.1 Theory and Principle 

Regarding Chidnayee (2009, p. 19) defines that team-based learning does 
not only focus on interdependent and mutual assistance in learning creatively but also on 
deductive. Therefore, the teacher is a supervisor of learning. In addition, the approach can 
be integrated and modified to generate key concepts of objective learning (Waeyusoh, 2008, 
p. 51). Moreover, the teacher serves only as a planner and process controller to achieve 
learning objectives, while, learners are responsible for searching and sharing information with 
their group (Mohming, 2009, pp. 9-10). 

Michaelsen and Sweet (2012, pp. 9-10 indicate that the team-based 
learning approach can develop the skill of living in society and teamwork. They repeat the 
emphasis that members work in a group for 5-10 people and learners must be a permanent 
member of the group until the end of the approach. Parmelee (2017, online) states that to 
succeed in learning, learners must be accountable for the quality of their individual and group 
work. He ensures that everyone in the group has time to develop into a good working 
efficiency. However, team members can split into a subgroup according to their capacity, 
contents, and objectives (Waeyusoh, 2008, p. 51). The study topic is focused on breadth 
and depth, perhaps some topics might take several weeks or throughout the semester 
(Mohming, 2009, p. 10). Furthermore, team-based learning has split the process into phases. 
This will enable the teacher to monitor progress and provide feedback at each stage. 

In conclusion, team-based learning is learning in a large group of 5-10 
members. Learners will be divided into a subgroup of the main group. On the other hand, 
the contents are necessary to obtain in-depth comprehension. Thus, learners must spend 


time together to complete their work. 
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3.2 Benefits of Team-—Based Learning 
Team- based learning is an instructional approach for developing high 

performance. It can dramatically enhance the quality of students’ learning in many ways. 
Regarding Parmelee (2017, online) indicates that learners can enhance their problem-solving 
skills and replaces or reduces the lecture time of the teacher. It is ensured that learners are 
prepared for their work on time. In addition, it promotes teamwork, learners- based, 
interpersonal interaction, creative thinking, systematic thinking, and critical thinking 
(Chidnayee, 2009, pp. 19-20; Mohming, 2009, pp. 25-26). It also generates and maintains 
the enthusiasm of the teacher’ roles, social interaction and interdependence of learners 
(Waeyusoh, (2008, pp. 63-66). In conclusion, team-based learning is learner—centred. It 
holds a skill of team working and learning in deep of each point. It also underpins learning 
and teaching for 21®'-century learning skills. 

3.5 The Role of Teacher and Learners in Team-—Based Learning 

Mohming (2009, pp. 10-25) indicates that the teacher should have good 
management in learner grouping and is able to enhance the quality of learners in the group. 
He further indicates that sub-group from the main group can be divided into segment if 
necessary. The teacher must control the learners from reforming their group again because 
it does not need to redevelop them again (Waeyusoh, 2008, pp. 52-62). Therefore, the 
teacher needs to assist and compare each group work’s result appropriately in every phase 
(Chidnayee, 2009, pp. 20-36). In addition, the teacher should prepare the tests in each 
phase and inform the result immediately as well as give feedback in proper time to the 
students (Harris and Beyerlein, 2003, pp. 7-29). 

On the other hand, learners form their team and group according to their 
individual quality. Some people in a group can limit their role if they improve (Mohming, 
2009, pp. 10-25). All members are required to prepare themselves before class, always be 
alert, and dedicate their time to complete the tasks (Chidnayee, 2009, pp. 20-36). They 
must develop their interaction and interdependent to achieve the task and express opinion 
or feedback on their work (Waeyusoh, 2008, pp. 52-62). 


In conclusion, the teacher’s roles are varied such as a controller, facilitator or 
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giving instructions. He must properly facilitate learners. The learning activity is responded by 
learners throughout the learning process. 
3.4 Process and Activities in Team-Based Learning 
In accordance with Michaelsen and Sweet (2012, p. 21), they indicate the 


process and activities in team-based learning are illustrated in figure 4. 


(Repeated for each major instructional unit, i.e., 5-7 per course) 


Readiness Assurance Application of Course Concepts 
Preparation Diagnosis-Feedback 
(pre-class) * q 


45-75 minutes of class time—— 1-4 hours of class time 
a a eld NR 
6 


1 2 3 4 5 


Individual Instructor Feedack Application Oriented Activities 
Study Written Appeals (from teams) 
Team Test 
Individual Test 





Figure 4: Team-Based Learning Activities Sequences 


Source: Michaelsen and Sweet, 2012, p. 21 


Regarding figure 8, the team-based learning processes of teaching and 
learning can be classified in three (3) phases, which are: 

Phase one: Preparation ( Pre- class), it is an individual study. Learners are 
assigned preparatory materials such as textbook, articles, videos, or other related media to 
review individually at least 3-5 days before the start of each assignment. Grouping must be 
managed in this phase (Michaelsen and Sweet, 2012, p. 22; Parmelee, 2017, online). 

Phase two: Readiness Assurance (In- class), it involves the integration of 
review materials for class practice. In accordance with Waeyusoh (2008, pp. 51-59), 
Chidnayee (2009, pp. 19-20), Parmelee (2017, online), Michaelsen and Sweet (2012, pp. 
23-24), they state that there are three steps: 1) Individual Readiness Assurance Test (iRAT), 
learners are compulsory to do this test. 2) Readiness Assurance Process Test (tRAT), learners 
who have already completed the iRAT test must join their own group. They, then, have to 
do the Team Readiness Assurance Process Test (tRAT) within their group. It is a similar test 


to iRAT. After that, all members of the group need to work interdependently to discuss 
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questions or exchange ideas to complete the test. It is known as Group Readiness Assurance 
Test (gRAT). 3) Immediate Feedback Assurance Technique (IF-AT), the teams must discuss 
to choose and find out the correct answers. However, if any member of the team could not 
discover the answer, they have to continue to discuss the question and sequentially select 
another choice (Mohming, 2009, pp.10-25). This is intended for students to investigate the 
answers by themselves. 

Phase three: Application of Course Concepts, during the closing of the team 
test, the teacher observes and circulates around the room, then encourages teams to create 
a written appeal for the incorrect questions (Michaelsen and Sweet, 2012, pp. 22-27). Then, 
the team seeks the correct answer by reverting to the reading material and may choose to 
complete the appeals (Waeyusoh, 2008, pp. 51-59). However, the appeal must have a 
clear statement of argument and evidence cited from the preparation materials (Chidnayee, 
2009, pp. 19-20). In addition, the teacher may make a short lecture only on the concepts 
that are still problematic for the learners. 

In conclusion, team-based learning is divided into three steps, namely 1) 
preparation, which involves preparing learners readiness through materials, subject matters 
or learning process designs. 2) Readiness assurance, which involves making a group by using 
individual test and group-tests. 3) Application of Course Concepts, which involves learning 
content and giving feedback from the teacher. 

3.5 Evaluation of Team-—Based Learning 

Regarding Mohming (2009, p. 23) this indicates that to prepare learners to 
review before class, Individual Readiness Assurance Test should be multiple-choice and 
consist of only 15-20 choices. In addition, Waeyusoh (2008, p. 60-61) asserts that peer 
assessment is necessary because it is conducted by interdependence in the group in terms 
of preparation, discussion, and production of a high-quality piece of work. Nevertheless, 
team assignment must support both learning and teamwork development. In conclusion, 
authentic assessments are suggested in team-based learning at every step. Evaluation by 
the teacher and the learners’ self-assessment can be generated together. 

3.6 Suggestion in a Learning Activity 


Sriprasong (2013, Online) suggests that team-based learning is suitable for 
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teaching in a large group or a squad with an insufficient teacher. Learners need to realise 
their roles and expertise. Consequently, the teacher may need to demonstrate team-based 
learning before implementing it and explain why learning should be conducted this way, as 
well as the evaluation (Tengtragul, 2009, p. 9). Teaching techniques need to contain a lot 
of activities and require sufficient resources for learning, thus, the teacher should have 
flexible time in teaching (Sriprai, 2011, p. 98) In conclusion, the teacher needs to encourage 
and motivate learners in each group to make them as enthusiastic and interdependent as 


possible. They have to prepare learners to be ready to use and identify their entire potential. 


Teaching English as a Foreign Language (TEFL) 
1. What is Teaching English as a Foreign Language (TEFL) 

Teaching English as a Foreign Language (TEFL) stands for teaching the English 
language to the learners with diverse first languages or to the speakers of other languages 
(Gates, 2014, Video file). It proposes the definition of teaching English to non-native English 
speakers of other languages (Witol, 2017), and the teacher may be native or non-native 
speakers of English (TEFL.net, n.d.). Regarding Gebhard (2013, pp. 39-41), he indicates that 
it is teaching English in a country where the learners do not use English as the first language 
in communication and they sustain few opportunities in using English when communicating 
outside the classroom. Similarly, Camenson (2007, pp. 1-3) asserts that TEFL is an approach 
of using English in primary spoken communication for people who have their own language 
and they need to learn for academic studies, travelling, interacting with overseas people, or 
for business purpose. He further points out that learners deliver a few chances in learning 
English each week and hold a native background in the classroom as well. Nevertheless, 
Teaching English as a Foreign Language (TEFL) concentrates more on English teaching rather 
than on learning (TEFL. net, n.d.). Therefore, it has existed in countries where English is not 
used as the first language. It is, also, the target of learning and teaching which may not be 
naturally acquired in many countries such as China, Japan, Vietnam, Thailand, Cambodia or 
Korea (Gebhard, 2013, pp. 14-45). 


In conclusion, TEFL is defined as the teaching of English for people who are not 
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English native speakers and they learn to acquire vocabularies. The target of learning English 
may or may not be as influential as an English native speaker. 
2. Teaching English as a Foreign Language Approaches 

In accordance with Kumaravadivelu (2006, pp. 83-84), Teaching English as a 
Foreign Language was not considered as a new approach as the teacher has modified the 
current methods by incorporating each other in teaching. He further indicates that EFL 
teaching approaches can be classified into three aspects: -1) language-centred, this focuses 
on teaching in linear from easy to difficult (2006, pp. 99-101) such as communicating from 
beginning to advanced level; - 2) learner-centred, it is based on needs, interests, and the 
capacity of learners in various contexts of communication (2006, pp. 116-120) and the 
teacher provides only an appropriate environment and activity for learners with active 
learning; - 3) and learning-centred, it is focused on natural learning (2006, pp. 136-143). 
Learners can integrate language skills and use the language independently from real-life 
situations for communication. 

In conclusion, teaching EFL environment should be considered in numerous 
conditions and techniques such as learning activities or approaches, materials, contents of 
the language, learners’ background and so on in English learning for communication. A good 
setting for ELT approach will lead to success in conducting classroom for communication. 

3. Assessment for English as a Foreign Language 

Assessment is necessary to make sure that the EFL teaching process is effective 
enough to achieve the objectives set for it. Teacher, consequently, needs to provide a suitable 
assessment for their learners. A variety of assessments of English communication have been 
suggested in the classroom. However, Ketabi and Ketabi (2014, pp. 435, 437) suggest that 
formative assessment is a great part of the TEFL classroom assessment. Nonetheless, Moqbel 
(2015, p. 5) introduces alternative assessment methods in EFL classrooms. He indicates that 
it can increase students’ linguistic and self-confidence in English communication as well as 
identify their strengths and weaknesses. Nevertheless, conducting language assessments in 
the process of teaching English as a foreign language depends on the language skills to be 
taught. Nonetheless, Classroom performance assessment has been suggested by El-Koumy 


(2009, pp. 1-2). Likewise, TEFL classroom concentrates on productive skills (such as writing 
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and speaking) of which assessments of learners’ abilities, namely speaking and writing tasks 
are necessary (theteflacademy, 2016, Online). 

In conclusion, assessment techniques for TEFL in communication can be used for 
effective and practical measurements of students’ abilities, progress, and achievement in 
language learning. The teacher must provide the assessments based on the environment of 


the EFL skill set for it. 


Speaking Skills 
1. Definition of Speaking 

Speaking is an essential skill in every human activity. According to Valette (1977, 
p. 120) indicates that speaking is a procedure of exchanging opinions and desires between 
the speaker and the listener through speech that can understand the matter to each other. 
Similarly, Lynch (1997, pp. 3-6) claims that it is an interaction between the speaker and the 
listener to exchange ideas, information or agreement. Meanwhile, Byrne (1987, p. 98) 
defines that it is a two-way communication process between the speakers or encoders and 
listeners or decoders. Likewise, Scott (1981, p. 70) indicates that it is a communication 
behavior in which the speakers and the listeners interact with each other by providing verbal 
information to respond to what is heard, thereby causing communication. Whereas, Gower, 
Phillips and Walters (1995, p. 99-100) state that it is a communication between the 
messenger and the receiver based on the correctness of the language and the fluency of the 
language in speaking. Therefore, it could be summed up that speaking means a process of 
interacting or giving verbal information between the speaker and the listener. 

2. Teaching of Speaking 

Teaching and learning of speaking skills have been suggested by scholars and 
educators in various processes as mention below. 

Scott (1981, 72-77) suggests the steps of teaching speaking as follows: 

1. Setting Objectives: The teacher must make clear what students should 
operate and practice. 
2. Presentation: The content should be provided in an appropriate context for 


the students. 
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3. Practice and transfer: The teacher should propose a variety of situations 
that the native speakers use. 
Harmer (1991, p. 50) divides teaching of speaking activity as follows: 
1. The teacher must motivate the students to communicate, and the subject 
matter should be relevant to the background knowledge of students. 
2. The objectives of the contents are needed to specify to the students. 
3. Speaking is often focused on content rather than the pattern of language. 
Therefore, while the students are performing activities, the attention of the 
students should be on the information, not on the messenger what to say. 
4. The activities for good speaking skills must allow students to use many 
styles of language. 
5. The teacher should not notify language error of students immediately while 
activity is running, even if they are wrong in speaking or pronunciation. 
6. The teacher should not force the students to use a particular language. 
Brown (2007, p. 53) specifies strategies for teaching English skills in 4 aspects 
are as follows: 
1. It is not only focused on contexts but on language structures also. 
2. Teaching should focus on fluency rather than accuracy for students to learn 
meaningfully. 
3. The language structure is not the main goal of learning a language, but it 
is the specific language pattern that will enable the students to achieve their goals. 
4. Finally, students have to use their speaking skills in real-life situations. 
Marrow (1981, 59-66) proposes the principles of teaching for communication 
as follows: 
1. To draw the students’ concentration toward the activities and to achieve a 
goal, the teacher must make clear on what/why students have to learn such things. 
2. In order to use the language effectively in various situations, students must 
recognize the role of linguistics in overall aspects. 
3. The teacher should arrange appropriate activities for the students through 


active learning. 
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4. To encourage students to improve those mistakes for more confidence in 
the use of language. 

Johnson (1982, pp. 163-172) introduces the five principles of speaking activities 
as follows: 

1. The information transfer principle, it is the transfer of information from one 
Skill to another such as filling a form. 

2. The information gap principle, communication is going to take place when 
there is a gap in data, therefore it must be communicated to get the desired information. 

3. The Jigsaw principle, students must gather the information that is scattered 
into one piece through conversation. 

4. The task dependency principle, each student is responsible for their work 
in a subtask, then taking that data together through questions and discussions. After that, 
everyone combines them for a major task. 

5.The correction for content principle, after each activity is completed, it is 
necessary to determine whether the learners can communicate or exchange information 
completely or not. It can be checked by the students themselves or by the teacher. 

Therefore, it could be concluded that teaching speaking skill is required to focus 
on the contents and meaningful communication. The content must be arranged from basic to 
advanced and specific to general, where it can be used in a variety of real situations. 

3. Level of English-Speaking Ability 

The level of English speaking ability can be presented as follows. 

Harris (1990, pp. 81-82) and Bartz (1979, pp. 18-22) indicate that the ability 
of English-speaking levels could be concluded as follows: 

1. Fluency consists of dexterity, continuation, smoothness and natural in 
speech production. 

2. Comprehensibility, it is the ability to pass on a message to others to see 
what the speaker desires to communicate. Harris focuses on pronunciation, vocabulary and 
grammar. Whereas, Bartz emphasizes the amount of communication and diligence to 
communicate in which the speakers are trying to address through verbal, gestures or facial 


expressions. 
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It is consistent with the notions of Canale and Swain (1980, pp. 1-47) as follows: 

1. Grammatical competence, it is not only the capacity to understand and use 

grammar but also the ability to comprise all language components such as intonation, 
vocabulary and grammar sentence. This is due to the speaker being able to pick out words 
and sentences correctly. 

2. Sociolinguistic competence, people who have the ability of sociolinguistic 
can use speech acts appropriately. They can, also, generate social relationships for message 
transmitting. The language used depends on the type of speech, such as discussion, 
commenting or debating. 

3. Discourse competence, this ability will enable speakers to express on their 
own language in sequent of even. 

4. Strategic competence, speaking effectively is required a strategy of 
communication. Consequently, employing strategies for resolving various imperfections in 
speaking, the speaker will be able to carry on conversations with others. 

Carrol (1983, p. 135) divides speaking ability into 9 levels as shown below: 

1. Non-user, a speaker who cannot understand or speak the language at all. 

2. Intermittent user, a speaker who can speak only two words. 

3. An extremely limited user, speaking is not smooth, often contains mistakes, 
understands the dialogue in some details or cannot continue the conversation appropriately. 

4. Marginal user, a speaker who can communicate but lacks dexterity and 
accuracy. The communication proceeds with difficulty. 

5. Modest user, a speaker who can convey the main idea, but errors in 
grammar, lack of fluency, and style. 

6. Competent user, a speaker who can communicate on the desired topic 
and continue the conversation. 

7. Good user, a speaker who can tell stories clearly with details, reasoning, 
and make a conversation earnestly, but it is not very fluent yet. 

8. A very good user, a speaker who can discuss and continue the discourse 


effectively. Also, there is a sense of humour and responds suitably with voice and gestures. 
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9. Expert user, the speaker can continue a conversation effectively as well 
as able to expand and convey the main idea of the entire conversation. 

Hymes (1979, p. 19) states that the ability of speaking requires a combination 
of linguistic theories and theories of communication and culture. He indicates that there are 
four basic factors of communicative activities: 

1. It must be understood the sentence that the speaker utter is correct 
and comply with grammar rules. 

2. It must be understood the sentence that the speaker utter is 
meaningful and acceptable. 

3. It must be understood the sentence that the speaker utter is correct 
and suitable for social conditions. 

4. It must be understood the sentence that the speaker utter is used 
by native speakers and able to verbalize or express like a native speaker. 

It could be concluded that the ability in speaking or communication can be at 
several levels, depending on the ability of the speaker as the following. 

1. Basic level — it is hard to understand and not convey meaning in speaking, 
vocabulary, the sentence and a lot of grammar errors. 
2. Intermediate level — it can understand and convey meaning, but there are 
a few errors in fluency, information or confidence. 
3. Advance level —- it is used as the native speaker both in verbal and non- 
verbal. It can be used for a specific purpose such as a lecture or discussion. 
4. Promoting the Teaching of Speaking Skills in English Language 

There are many activities suggested by scholars and educators in teaching 
English as follows: 

Bygate (1995, pp. 76-84) suggests the activities that allow students to practice 
their speaking skill as follows: 

1. Information cap activity - it is a paired activity in which each student does 
not have a piece of complete information. They have to make a conversation to complete 
the information. 


2. Communication games for instance: 
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2.1 Describe and Draw: one student describes the picture that he/she had 
been seen while the other one draws that picture base on the description without seeing it. 

2.2 Describe and Arrange: one student describes the feature of the object 
and the other one draws the object according to the description. 

2.5 Find the Difference: the two students have the same picture, but there 
will be little difference, they have to exchange information to find the difference in that 
picture. 

2.4 Ask the Right Question: one student has a flashcard on his/her hand and 
another one must ask questions until it gets a word that matches the flashcard. 

3. Project-Based Interaction Activities: it is a group project assignment. They 
have to present their projects in English. 

4. Simulation, it is a simulation of the role-based dialogue that everyone must 
work together according to the stipulation requirements. 

In addition, Littlkewood (1998, p. 20) and Harmer (1991, pp. 92-125) state that 
activities for speaking skills should perform based on the following principles. 

1. Functional communication activities— it is focused on achieving the purpose of 
communication rather than language accuracy. The activities are suggested for this function 
namely: 

1.1 Sharing information with restricted cooperation, each student will take 
different part information which is the same topic. The information will be completed through 
their discussions. The activities for sharing information such as: 

1.1.1 Identifying pictures, students will be divided into 2 groups, each of 
them will have a different picture. Then each group must find out what the other picture is. 

1.1.2 Discovering identical pairs - it is an individual group activity. For 
example, in a group there are 5 members, four of them take a different picture, while the 
fifth one has a picture that is similar to one person in the group. Therefore, the fifth one must 
ask other friends until knowing who has the same picture as himself. 

1.1.3 Discovering sequences or locations — it is a paired-activity between 
A and B. A will get the picture in the correct order, while B will get the unordered picture. 


Then, B must ask the details from A until the picture is matched with A. 
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1.1.4 Discovering secrets - one student has a piece of secret information 
and other students or groups must ask questions to find secrets. 

1.2 Sharing information with unrestricted cooperation, such as: 

1.2.1 Communicating patterns and pictures-— it is a paired activity in which 
both will take some materials and then place them into any figure (shape) without seeing 
each other. Then both of them have to descript their figure to place it in the same way. 

1.2.2 Following directions —- it is a paired activity between A and B. A 
receives a map indicating the location of the building, while B does not specify anything. 
Therefore, B has to get that location based on the explanation of A. 

1.3 Sharing and processing information - it is a group activity, such as 
reconstructing the story sequence. Each student will receive a different picture. Each one has 
to tell the story based on the picture he/she had. Then everyone will come to the conclusion 
by ordering the content correctly. 

2. Social interaction activities - the situations and students’ roles were set to 
achieve objectives. The activities are suggested such as role-play or simulation. 

Therefore, it could be concluded that there are many activities to improve English 
speaking skills. In general, it is focused on group activities to allow students to interact with 
each other. Therefore, the teacher should suggest activities that are appropriate for the 
students according to their level of language skills. 

4. Criteria for Speaking Assessment 

The assessment of the speaking is necessary to take into account the components 
of the speaker’s ability. Assessment criteria have been defined as follows: 

Clark (1972, p. 93) suggests the grading system to measure the speaking ability 
into 4 levels as follows: 

1. Pronunciation: 

1) They are both unable to speak and cannot reply. 

2) They often mispronounce and when they say it is difficult to understand. 
3) They sometimes mispronounce. 
4) They can pronounce and speak correctly. 


2. Vocabulary: 
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1) They use the wrong vocabulary and cannot reply. 
2) They often use the wrong vocabulary, but it is close to the situation. 
3) They use the most meaningful and appropriate words. 
4) They use the vocabulary appropriate for the situation. 
3. Grammar: 
1) They use the wrong grammar structure and unable to communicate. 
2) They use some basic grammar and phrases incorrect. 
3) They use the grammatical structure correctly but there are a few errors. 
4) They are mistaken in their vocabulary and language structure. 
4. Fluency 
1) They are pausing a long time, uncompleted sentence and cannot reply. 
2) They cannot keep going but try to speak out over again. 
3) Their conversation is smooth and natural, but still stammering. 
4) Their conversation is smooth, natural and continues as a native speaker. 
Assessment of the language level in speaking communication skills can be 
assessed from pronunciation, vocabulary, grammar, and fluency. The teacher can adapt 


these criteria to develop speaking skills for their students. 


Instructional Model 

To accomplish the goals of teaching, a good teaching model is indispensable for a 
teaching approach. The instructional model should rely on the principles and theories as 
indicated the following points. 

1. Meaning and Principles of the Instructional Model 

The scholars had defined the term “instructional model” in different ways, for 

instance, Joyce and Well, (2003, p.7) indicates that it is a model that utilized in teaching 
activity to enhance students' achievement and assist them in meeting learning objectives. 
The instructional model must provide clear details about the curriculum, learning unit, lesson 
plan, and instructional media as well as learning sources and tests. Similarly, Sayler, et al. 
(1981, p. 271) agrees that the model or an instructional plan that is designed to help students 


achieve a specific goal. In addition, Joyce, Weil and Showers (1992, pp. 1-4) explained that 
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the instructional model is a plan or a pattern that can be used as a direct-teaching or an 
instructional media, each model will enable students to achieve different objectives. Likewise, 
Sangkhamanon, et al. (2005, p. 32) and Mejang (2004, p. 41) states that it is the pattern 
of instruction that is constructed based on credible concepts, theories, principles, methods, 
and processes to achieve its objectives. Besides, Kotsopa (2004, p. 34) remarks that a model 
is a representative idea that shows the relationship of variables into concrete or working plan, 
whereas, teaching models are a pattern of teaching that is designed to be used for learning 
and teaching. Therefore, it could be concluded that the instructional model is a guideline or 
sets of processes for teaching approaches to achieve the objectives. 
2. Types of the Instructional Model 

The instructional model can be classified into three groups as follows. 

2.1 Nuthal’s and Snook’s model, according to Sangkhamanon, et al. (2005, p. 
32-34) indicates that the instructional model of Nuthall and Snook mainly focused on three 
aspects. 

2.1.1 Behavior control model - it is utilized for the psychology of 
behaviourism. It is intended to be used as a motivation and stimulus—response for learners. 

2.1.2 Discovery learning model, it is utilized the psychology of cognitivism. 
It is intended to develop students’ creativity through self-directed learning 

2.1.3 Rational model - it is utilized in the philosophy of educational issues 
analysis. It is intended for students to rely on rational thinking in learning. 

2.2 Saylor and others — in agreement with Saylor, et al. (1981, p. 24), they 
have presented a teaching model that can be concluded as the followings. 

2.2.1 Subject matter disciplines —- the teaching model should be designed to 
suit the curriculum that focuses on the subject matter. Therefore, teaching focuses on 
lectures, discussions and answers. 

2.2.2 Specific competency and technology -— the course must focus on the 
learners' competency, exercises, and practice through the instructional package. 

2.2.5 Social and function activity - the course must focus on activities and 


social problems, including going to do activities with the public. 
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2.2.4 Interest and needs /activities - the course must focus on the needs 
and interests of the students through individual—-based or self-directed learning. 
2.5 Joyce and Weil, according to Joyce and Weil (2003, pp. 62-380) — they 
also introduced a beneficial of the model of teaching that can be concluded as the followings. 
2.3.1 The social family - Joyce and Weil believed that education can occur 
through the creation of a learning community and working together. Learning must be created 
as an ambience for students to interact and collaborate in the classroom. The aims of this 
teaching model are for: 
1) Raise awareness of one's values and society 
2) Encourage students to work together, to solve academic problems 
and social problems. 
3) Develop social interaction skills 

In addition, they suggest some teaching model, for instance, cooperative 
learning, group investigation, role-playing, jurisprudential inquiry etc. 

2.5.2 Information processing model, it was employing a scientific process to 
creates notion, such as acquiring; organizing; problems identifying and generating solutions. 
The model is supported: 

1) Promoting the creation of concepts and principles 

2) Develop cognitively abilities, including thinking skills and thinking 
processes such as critical thinking, logical thinking creative thinking etc. 

3) Develop skills in problem-solving and Inquiry—based learning 

This model has been supported by inductive thinking, concept attainment, 
mnemonics, advance organizer, or inquiry training etc. 

2.3.3 The personal model — it is learning according to the individual's 
aptitude, since humans are different in abilities, interests, and intellect. The model aims to: 

1) Create a sense of self-worth and self-understanding 

2) Promote cooperation between teacher and students 

3) Encourage the students to be open-minded in learning new things. 
This model was supported by Non-directive teaching 


2.3.4 The behavior system family, this model originates from the social 
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learning theory known as Behavior modification, Behavior therapy and Cybernetics. They 
focused on learning that must be consistent with the behavior of the person and can be 
adjusted according to the context. This teaching model was supported by Mastery learning, 
Direct instruction, Learning self-control, Training and self-training etc. 

Moreover, Khammanee (2008, pp. 225-272), compiles five teaching models 
which can be summarized as follows. 

1. Cognitive domain — it is focused on learners understanding the contents 
from the information or facts. There are several different learning approaches to support this 
model such as Concepts attainment model or Memory model. 

2. Affective domain — it is a model that helps the learners develop the 
feelings, notions, morals, or ethics which are wished for them. The teaching models such as 
Jurisprudential model or Role-playing model are employed. 

3. Psychomotor domain — it is emphasized for the learners to develop their 
ability and necessary skills through practice or expression such as Simpson’s Processes for 
Psychomotor Skill Development and Davis’ Instructional Model for Psychomotor Development. 

4. Process skills — it is emphasized on inquiring learning to create knowledge 
in a scientific process. The teaching model was suggested namely group Investigation 
instructional model. 

5. Integration — it is emphasized for students to use their skills for developing 
themselves in all areas. It may require cooperative learning and jigsaw learning in class. 

Therefore, it could be concluded that several teaching models are suggested. 
The teacher should determine the model concerning the objectives of the curriculum and 
learners’ outcomes. 
3. Principle of the Instructional Model Development 
According to Sangkhamanon, et al., (2005, p. 34) and Yamongkon (2010, p. 
18), state that the principles for developing the instructional model should be considerate on: 

1) The goals and objective being south 

2) Maximize the opportunity to achieve multiples goals 

3) Enable students’ motivation 


4) Emphasize on principles of learning 
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5) Facilitates, equipment and resources 

Additionally, Joyce and Well (2003, p. 7) that to develop a teaching model, we 
need to consider a few different things: 

1) It must be supported by theories, such as learning psychology. 

2) When it was developed, it must be used. In addition, the model must be 
tested and researched in real situations to prove its effectiveness. 

3) It should be a model that can be applied to different situations. 

Therefore, the principles to develop the teaching model should focus on the 
objectives, be enable students’ motivation and achievement, and be applicable in several 
situations. 

4. Teaching Model Orientation 

According to Joyce and Well (2003, p. 25-25), they suggest ways to orientate 
the teaching model as follows. 

1. Orientation of the model - the model must comprise of background, goals, 
theories. In addition, it must be supported by a variety of basic teaching principles. 

2. The model of teaching - the instructional model must provide the details 
of the steps as follows: 

2.1 Syntax / Teaching step — it is a teaching process in which it must specify 
teaching activities step by step. However, a different model may contain its own steps. 

2.2 Social system — it describes the role of teacher and students about what 
to do and how. 

2.3 Principle of reaction — it is the techniques for the teacher to encourage 
students to be responsible for their studies, such as, compliments, rewards, or not focusing 
on the wrong assessment, but the creativity. 

2.4 Support system - to achieve the instruction effectiveness, facilitate 
physical resources such as laboratory and online media should be provided to support that 
teaching model, 

2.5 Application - it is suitable for the instructional model, for instance, the 


level of contents, learners and the recommendations for effective use of the model. 
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2.6 Instructional and Nurturant effects — it is the result of learning and teaching 
both directly and indirectly, as well as the way to promote this teaching model. 

It could be concluded that teaching model should revealed on its original 
theories and support several teaching strategies. Furthermore, the model must contain 
teaching steps, teacher’s and student’s roles, activities, teaching materials, teaching 


instructions. 


Related Research on English Instructional Model 

Several studies on the development of English communication skill for the 21° 

century by employing GROUP Model were conducted by researchers as follows. 

Suthapannakul (2014, pp. 215-221) has developed the technical English reading 
model focusing on a task and project-based learning to enhance reading comprehension 
and creative thinking for undergraduate students. The results showed that the ability of 
reading comprehension of the students after using this English reading instructional model 
was significantly higher than before the developed model at 0.05 level. In addition, the 
development of creative thinking after using this English reading instructional model was 
significantly higher than before the instruction at 0.05 level. 

Preedeekun (2011, pp.153- 162) has conducted his research on developing an 
assessment of the quality of the model, tried out and examined the result of using the model 
for freshmen learners at Phibulsongkram Rajabhat University. The results showed that the 
model consisted of 5 components; principles, objectives, contents, teaching and learning 
process, assessment and evaluation. The quality of the model checked by experts was good. 
The result of the experiment showed that teaching and learning through the activities 
following the stage was smooth. In addition, the learners’ achievement after the intervention 
was significantly higher than before at .01 

Yamongkon (2010, pp. 125-129) developed an English instructional model based 
on the whole language approach for Mattayomsuksa 4 students. The results showed that 
the model focused on the whole language approach, students had different basic knowledge 
in English skills, so the teacher should develop basic skills before studying English and develop 


enough instructional media. 
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Janudom (2009, pp. 161-169) developed an English instructional model using the 
integration of drama and questioning techniques to enhance students’ speaking achievement 
and critical thinking skill. The results showed that the model can enhance the speaking skill 
and critical thinking skill of Thai students (EFL). 

Yolsook (2008, pp. 131-138) explored the guidelines for the development of English 
communicative learning activities and develop the outcome of English communicative learning 
activities. It is revealed that the post-test was higher than the pretest with the statistical 
significance at .01 level. 

Kumchompoo (2008, pp. 69-71) has explored the development of English for 
instructional communication package with the efficiency criterion of 80/80 and compared the 
learners’ communicative competence both before and after the instructional package 
implementation. The results showed that the effectiveness analysis of the English for the 
instructional communication package was 83. 19/779. 48, also learners’ communicative 
competence after learning with the instructional package was significantly higher than before 
at .05 levels. 

Sawangpholkrang (2008, pp. 72-84) has studied teaching efficiency of English for 
Communication in the foundational institution in Nakhon Ratchasima Province. The results 
showed that the teacher who had different teaching experience and different education 
qualifications were different significantly at .05 levels. 

Dumridhammaporn (2007, pp. 103-109) developed and English instructional model 
using lessons from websites for office clerk. The results showed that 1) the scores of TOEIC 
post-test were significantly different from the pre-test at the level of .05, indicating the 
participants’ higher English language proficiency, 2) the office clerks’ opinions towards English 
instructional model using lessons from websites were highly positive. 

Sangkhamanon, et al. (2005, pp. 137-140) has developed an English speaking 
instructional model for students in Rajamangala institute of technology, northeastern campus, 
Nakhon Ratchasima. The results showed that the ESI Model, which consisted of 5 stages: (1) 
introduction; (2) language studies; (3) preparation; (4) practice and (5) presentation and 
conclusion, was considered good in quality and assisted students obtaining higher ability in 


English speaking. 
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Kotsopa (2004, pp. 68-70) has explored the development English teaching model 
based on the application of the Cooperative Integrated Reading and Composition (CIRC) and 
the Communicative Approach. The study aimed at comparing the competence of the learners 
between the experimental and the control groups in English achievement and interest in 
learning English. The sample group of the study comprised of 76 learners from two classes 
of Mathayomsuksa 1 studying in the second semester of the academic year 2001 at 
Banchiangwittaya School, Banchiang Sub- district, Nonghan District, Udon Thani Province. 
The findings showed that the achievement of the experimental and control groups was 
Significantly different at the .05 level. The achievement of the experimental group was higher 
than that of the control group. Additionally, the interest in learning English of the experimental 
and control groups was significantly different at the .01 level. Moreover, the interest of the 
experimental group was higher than that of the control group. 

In conclusion, the relevant researches on the development of a model for English 
speaking found that some studies came about at moderate and low level. However, in 


general, they were satisfactory. 


CHAPTER III 


RESEARCH METHODOLOGY 


This research was research and development (R & D). Thus, this chapter presents 
the research methodology consisting of research procedures for three stages to develop the 


GROUPS model as the flow chart shows below. 


Research Procedures 


Analyzing and synthesizing key concepts Key concepts on 
from 1) Thailand’s education policies on English communication 
Stage |: English communication skills, 2) and teaching model in 
The GROUPS Framework for the 21% Century skills, 3) the 21% Century 
Model Teaching theories: Cooperative Learning; 







Research Outcomes 





Research Activities 





Planning Collaborative Learning; and Team- Stakeholders’ opinion 
on English 
communication and 

The survey need assessment from the ; 
teaching model for 


stakeholders: current learners, graduates, ; 
the 21° Century 


English teachers and employers 


Instruments developing and Data analysis 





Stage Il: 
The GROUPS 
Model 
development 


Designing the principle of the GROUPS Draft of the GROUPS 
Model, determining teaching steps based Model and lesson plan 
on principle obtained and lesson plan 

The GROUPS 
Model Reliability 







Piloting with non-sample group 


Stage Ill: 
The GROUPS 
Model 





Implement with a sample Effectiveness of the 


GROUPS Model 
-Instruments developing 


Implementation 





-Validating the instruments 
-Data analysis The GROUPS Model for 


English Speaking Skill 


Figure 5: Stages of Research Procedures 
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Research Procedures 
In order to develop the GROUPS Model to enhance English speaking skill for EFL 
learners, the researcher presented the research procedures in three stages as follows. 
Stage |: The GROUPS Model Planning 
1. Synthesizing and Analyzing related literature 
2. Analyzing need assessment from stakeholders 
2.1 Developing and validating the research instruments 
2.2 Population 
2.5 Data analysis 
Stage Il: The Development of the GROUPS Model 
1. Developing GROUPS model framework 
2. Developing the lesson plans 
3. Developing and validating the research instruments 
Stage Ill: The GROUPS Model Implementation 
1. A pilot study step 
2. Implementation step 
3. Developing and validating the research instruments 
4. Population and sample 
5. Data collection 


6. Data analysis 
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Stage I: The GROUPS Model Planning 
In order to develop the GROUPS model to increase students’ English speaking skill, 
two main steps were sequenced as follows. 
1. Synthesizing and analyzing related literature 
Planning for the development of the GROUPS model, initially, the relevant 
documents were synthesized and analyzed its principles and the key concepts through 
content analysis as indicated in the following. 
1.1 Reviewing key concepts 
In order to formulate ideas concerning the development of the GROUPS 
model, the related documents concerning 1) Thailand’s education policies, 2) Framework for 
21st-century skills, and 3) Teaching theories: cooperative learning; collaborative learning; 
and team-based learning were synthesized and analyzed for key concepts as follows. 
1.1.1 Thailand’s education policies, to obtain the key concepts on learning and 
teaching for the development of the GROUPS model, the principles from all relevant education 


policies of Thailand were synthesized and analyzed as illustrated in Table 1. 


Table 1 Key Concepts of Thailand’s Education Policies 
Thailand Education Policies Key Concepts for the 


GROUPS Model Development 





1. The National Education Act B. E. 2542 1. concentrating on learner-based and self- 

(1999) (Office of the National Education directed learning 

Commission, 2002, pp.10-12) 2. focusing on knowledge, value, learning 
process and substance 

2. The focus of learner development in 1. lifelong learning 

education reform, the second decade B. E. 2. seeking knowledge on their own 

2552-2561 (2009-2018) (Office of the 3. developing communication 

Education Council, n.d., PowerPoint) 

3. Twelve Thai values announced by 1. understanding and accepting the new 


NCPO (Daily News, July 15, 2014) ideology of livelihood 





Table 1 (cont.) 


Thailand Education Policies 
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Key Concepts for the 
GROUPS Model Development 





4. Policy Statement of the Council of 
Ministers B. E. 2557 (2014) 
(Chan-Ocha, 2014a, pp. 6-7) 


5. The National Qualifications Framework 
for Higher Education in Thailand (TQF HE) 
(Office of the Higher Education 
Commission, 2006, pp. 4-26) 


1. introducing information technology and 
appropriate equipment pedagogy for self- 
directed learning 

2. adjusting the authentic assessment to 
reflect the effectiveness of instruction 

3. supporting foreign language learning 

1. knowledge and cognitive skills 

2. interpersonal skills and responsibility 


3. analytical and communication skills 


1.1.2 Framework for the 21S-century skills, learning and teaching for 21%- 


century skills were synthesized and analyzed to draw out the key concepts, which 


underpinned the development of the GROUPS model and English communication skills. 


Details were illustrated in Table 2. 


Table 2 Framework for the 21* Century Skills 


Framework for 21st Century Skills 


Key Concepts for the 
GROUPS Model Development 





1. enGauge framework of NCREL and 


Metiri Group (2003, pp.12-66) 


2. Organization for Economic Co-operation 
and Development Framework (OECD, 


2005, pp. 40-44) 


1. digital-age literacy 

3. effective communication 

4. high productivity 

1. ability to use tools, language usage, 
symbols, text content, knowledge, media, 
information, and technology interactively 
2. capable of interacting with a diverse 


group, cooperation and teamwork 





Table 2 (cont.) 


Framework for 21st Century Skills 
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Key Concepts for the 
GROUPS Model Development 





3. The framework of Liberal Education 
and America's Promise (LEAP, 2007, 
pp.1-24) 


4. Framework of Educational Testing 
Service (Kisch, et al., 2007, pp. 8-21) 
5. Framework of International Society for 
Technology in Education (ISTE, 2007, 


Brochure) 


6. Planning for Neomillennial Learning 


Styles: By Chris Dede (2005, pp. 10-19) 


7. The 21% Century Skills for CMU Faculty 
Development’s Framework 


(Laohajaratsang, 2012, pp. 11-14) 


1. knowledge of human cultures 

2. intellectual and practical skills 

3. teamwork and problem solving 
extensively 

4. personal and social responsibility 

5. intercultural knowledge and competence 
6. ethical reasoning and action 

7. foundations and skills for lifelong learning 
8. integrative learning 

1. numeracy literacy, 2. technical literacy 
and 3. ICT literacy 

1. communication and collaboration 

2. research and information fluency 

3. critical thinking, problem-solving, and 
decision-making, creativity 

1. fluency in multiple media 

2. learning based on cooperative learning 
3. active learning based on experience 

4. expression through nonlinear 
5 


. co-design of learning 


a 


. autonomous learning 

thinking skills 

effective collaborators 
authentic learning sources and 
active learners 


ICT skills 


N OQ a FF AN 


second language skills 
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1.1.3. Teaching theories: cooperative learning, collaborative learning and 


team-based learning are widely used and underpin the learning in the 21%-century skills. 


The key concepts of these theories were used for the development of the GROUPS model 


as illustrated in Table 3. 


Table 3 Synthesizing Teaching Theories 


Teaching 


Theories 


Principles 


Key Concepts 
Synthesized 


Learners work in small groups by mixing 


Cooperative 


learning 


Collaborative 


learning 


Team-—based 


Learning 


abilities i.e. high, medium, and low capacity 
to complete tasks collectively toward 
academic goals and asking one another for 
information, evaluating one another’s ideas, 
and monitoring one another’s works, etc. 
(Johnson, Johnson and Smith, 2014, pp. 85- 
118; Johnson, 2008, pp. 27-29, 
Khammanee, 2004, p. 105). 

A situation in which two or more people learn 
or attempt to learn something together. It is 
to exchange the ideas in a small group 
activity and encourage critical thinking, 
knowledge sharing among learners. This will 
be an opportunity for fostering discussion and 
responsibility for their own learning (Johnson 
and Johnson, 1991, p. 12, Tongdeelert, 2004, 
pp. 15-16, Collazos, et al., 2007, pp. 257- 
258). 

It is active learning that requires learners to 
learn as a team. Learners must be 


responsible for themselves and group 


1. topic identifying 

2. formation grouping 
3. information searching 
4. presenting 


5. evaluating 


1. situation defining 

2. meeting and deciding 
3. brainstorming 

4. presenting 

5. discussing and 


concluding 


1. preparing (pre-class) 


2. readiness assurance 
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Table 3 (cont.) 





Teaching Key Concepts 
Principles 
Theories Synthesized 
assignments. A teacher accounts for learning (in-class) 
objectives design, discussion, evaluation, direct individual test, 
feedback, and prepares readiness assurance test grouping 
(Michaelsen and Sweet, 2012, pp. 20-23, 3. application of 


Chidnayee, 2009, pp. 19-20, Mohming, 2009, pp. course concepts, 
10-26) analysis of 
situation and 


discussion 


2. Analyzing Need assessment from stakeholders 
To underpin the rationale of the development of the GROUPS model, it was very vital to 
obtain the requirement and expectation of the stakeholders involving in learning and teaching 
English for communication in the 21° century. The results of the need assessment were a 
primary source to develop the GROUPS model. A need assessment from stakeholders was 
constructed and proceeded in the following steps. 
2.1 Developing and validating the research instruments 
Need assessment from stakeholders was a 5- scale questionnaire with 20 
items and 1 open-ended question and consisted of four parts: 1) life-long learning for learners 
in the 21% century; 2) the virtue of English competency; 3) method for enhancing English 
language skills; and 4) English language competency of the informants. 
This research tool was examined by three experts to prove their content 
validity. The tools’ Indexes of itern—objective congruent (IOC) were between 0.65 and 1.00 
to confirm their content validity. Meanwhile, its reliability was tried out with four non-relevant 
sample consisting of one current student, one English graduate, one English teacher and one 
employer, and its reliability was at 95%. Then, it was distributed to the informants. 
2.2 Population 


502 subjects, who were the stakeholders, were selected through a simple 
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sampling, consisting of 256 English students at Kamphaeng Phet Rajabhat University, 124 
English graduates, 51 English teachers and 71 employers in Maesot District, Tak Province. 
2.5 Data analysis 
The need assessment which was a quantitative data, was analyzed by using 
descriptive statistics; arithmetic mean (X) and standard deviation (S.D.). It was a 5-rating 
Likert-scale, with its criterion interpretations are as follows: 1 = Lowest (1.00-1.80), 2 = 
Low (1.81-2.60), 3 = Moderate (2.61-3.40), 4 = High (3.41-4.20), and 5 = Highest (4.21- 


5.00). Meanwhile, content analysis was applied for a qualitative one. 


Stage Il: The Development of the GROUPS Model 
The data gained from the first stage were taken into consideration for the 
development of the GROUPS model. Then, the main concepts obtained from the GROUPS 
model were applied in the lesson plans. The GROUPS model framework and the lesson plans 
were constructed as the following steps. 
1. Developing GROUPS model framework 
With regard to the key concepts obtained from the first stage, i.e. Thailand’s 
education policies on English communication, the framework for 21%-century learning skills, 
teaching theories. The results of the need assessment were applied for the development of 
the GROUPS model. Thus, the additional principles of teaching and learning suggested below 
were based on instructional activities for 21st-century teaching and learning § skills 


(Partnership for the 21% Century Skills, n.d.). It could be concluded in Table 4. 


Table 4 Synthesizing and analyzing the principles of teaching and learning into 


the GROUPS Model Framework 








Theories 
Principles of 
Team- GROUPS 
Teaching and Learning Cooperative — Collaborative 

based Model 
Teambuilding v v v o 
£ 
Mixed ability v v v o o 
bs. 
Contents review pre-class v v v g 


Table 4 (cont.) 


Theories 
Principles of 





Team- GROUPS 
Teaching and Learning Cooperative — Collaborative 
based Model 











Group preparing v v v 
Role assigning v v v 
Planning agreeing v v v 
Situation analyzing v v v 
Issues identifying v v v 2 
Individual task learning v v v ce E 
Online/offline information 2 
surfing y PY wi 
Group learning v v v 
Communicating v v v 3 
Problem identifying v v v Oo 8 
Information compiling v v v S 
Concept summarizing v v v 
Brainstorming v v v 
Data re-generalizing v v v 2S 
Lesson-learned designing v v v . . 
Multiples activities preparing v v v 
Learner based creating v v v 
Class presenting v v v a 
Opportunity in expressing v v v iS 
Group-assessing v v v . = 
Self-assessing v v v 
Ability in speaking v v v 
Speaking skill practising v v v ee 
Information sharing Y Y v Ta) E 
Questioning and answering v v v ¢ 
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2. Developing the lesson plans 

The lesson plans were designed based on the GROUPS model framework 
development to increase students’ English speaking skill. The processes of lesson plans 
construction were included in the following steps. 

2.1 The lessons plan was constructed by studying the related documents and 
related theories in teaching English speaking skill which covered all six steps of the GROUPS 
model. 

2.2 The contents and the construction of the lesson plans were studied and 
analyzed according to the subject of English for communication to employ the GROUPS model. 
This subject is a part of the curriculum of General Education (Gen-Ed) with 3 credits. Its 
course description was shown as follows; “This course is designed to develop a clear sense 
of the studies in different English grammatical structures in several circumstances with the 
appropriateness of the English language. Practicing English speaking skill to be able to 
communicate accurately and confidently in everyday English is essential”. 

2.5 Seven learning units were developed, including 1) Who are in your family? 
2) My greatest buddy, 3) What food do you like and how do you cook it?, 4) My city, 5) 
How can | get to...?, 6) Which ASEAN’s country do you want to go?, and 7) What occupation 
in ASEAN do you like? 

The GROUPS Model and the lesson plans were approved by the experts for 
content validity. 

3. Developing and validating the research instruments 

Two sets of instruments have been generated to evaluate the appropriateness 
of the GROUPS model framework and lesson plans as follows. 

3.1 The GROUPS model framework assessment form, a 5-point questionnaire 
with 5 items and 1 open-ended questions, was adapted from Janudom (2009, pp. 266- 
267), and created in accordance with the experts’ opinions for the appropriateness of the 
GROUPS model framework. 

3.2 Lesson plans assessment form, a 5-point questionnaire with 5 item and 1 
open-ended questions, was adapted from Janudom (2009, pp. 266-267), and created in 


accordance with the experts’ opinions for the appropriateness of the lesson plans. 
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These two set assessments were examined by three experts to prove their 
content validity. The tools’ Indexes of item-objective congruent (IOC) were between 0.65 
and 1.00 to confirm their content validity. Then, they were checked and verified by three 


English teachers, and their validity was reliable at 95% and then distributed to the subjects. 


Stage Ill: The GROUPS Model Implementation 
After the GROUPS model’s lesson plans had been developed and verified, the 
model implementation was carried out according to the following steps. 
1. A pilot study step 
To ensure the effectiveness of the GROUPS model’s lesson plans, a pilot study 
was implemented for 35 students who were not in the sample group. 
2. Implementation step 
The GROUPS model was implemented with 48 students (sample group) at 
Kamphaeng Phet Rajabhat University, Maesot in the 2" semester of the academic year 
2016. The implementation was conducted for 16 weeks including; 14 weeks for 7 learning 
units, and other 2 weeks for class orientation (pre-test) and final orientation (post-test). 
3. Developing and validating the research instruments 
Research instruments included the pre-test and post-test of the GROUPS model 
achievement test, English speaking achievement test, students’ self-assessment form, 
students’ satisfaction questionnaire, behaviors observation form, and focus group interview. 
The processes of research instrument construction were carried out in the following steps: 
3.1 The contents and the instructions of each research instrument were studied 
and determined according to the objectives of the GROUPS model for English speaking skill. 
3.2 Each instrument was set up by the researcher. Then, each instrument was 
constructed by studying related documents, principles and theories. 
3.5 Designing steps of each research instrument were as follows: 
3.3.1 The GROUPS model achievement test 
3.5.2 English speaking achievement test 
3.5.5 Students’ self-assessment, it was a questionnaire, 8 items, and 1 


open-ended question which reflected their attitude on the development of the GROUPS 
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model to enhance students’ English speaking skill. 

3.5.4 Students’ satisfaction questionnaires, it was employed to explore 
students’ complacence toward the GROUPS model. it was arranged in 14 items, and 1 open- 
ended question. 

3.5.5 Behavior observation, it was a non-participant observation. An English 
teacher, an outsider, was invited to be an observer on good behaviors and behaviors need 
to improve of the students during the GROUPS model instruction. 

3.5.6 Focus group interview, it was a structured-interview consisted of two 
questions for the GROUPS model approach, including 1) What are the advantages of this 
model? and 2) What do you need to improve on this model? Focus group interview was done 
to investigate the learner’s opinions towards the GROUPS model. 

3.4 Aforementioned research instruments were examined by three experts to prove 
their content validity. The tools’ Indexes of itern-objective congruent (IOC) were between 
0.65 and 1.00. This confirmed the contents’ validity of the research instruments. Then, the 
instruments were tried out with 35 students (non-sample group) and the validity was reliable 
at 95% and then distributed to the subjects. 

4. Population and sample 

In the implementation stage, 48 undergraduate students, from two different 
majors including 24 students of English, and 24 students of Computer Business via purposive 
sampling, enrolled in English for Communication Course in the 2nd semester of the 2016 
academic year at Kamphaeng Phet Rajabhat University, Maesot. 

5. Data collection 

5.1 Initially, all subjects were informed about the objectives of the study and 
how the research findings were used. Each student voluntarily signed in a consent form to 
be a research subject. 

5.2 After that, the GROUPS model was conducted for one semester (14 weeks 
for 7 learning units and 2 weeks for class orientation (pre-test) and final orientation (post- 
test)) in the second semester of the 2016 academic year at Kampaeng Phet Rajabhat 
University, Maesot by the researcher himself. The research was implemented as follows. 


5.2.1 The subjects were required to do a pre-test in the first week. 
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5.2.2 Instructional the GROUPS model; after the pre-test, the subjects 
studied throughout 7 learning units (lessons) for 14 weeks. Each unit consisted of 6 hours or 
2 weeks of the classroom session. The assessments were carried out in every learning unit 
to examine students' progress, and the overall scores were compared. 

5.2.3 Observation; a non-participant observation has been carried out to 
explore students’ behaviors in three times while teaching at the week of 5", 11" and 16" in 
two points; 1) good behaviors and 2) behaviors need to improve. The data from the behavior 
observation was analyzed to obtain the key concepts. 

Moreover, a focus group interview was used for the subjects to reflect their 
opinions towards the GROUPS model. The subjects were six students, from two different 
majors via randomly selected by mixed-abilities, including advance, intermediate and low. 
The interviews were conducted after class three times in the 4", 10" and 16" week. The 
approximate time spent for the focus group interview was between 40-60 minutes. The 
statements of interviewees were written in Thai and synthesized for key concepts in overall 
and descriptively presented. 

5.2.4 At the end of the course, the subjects were required to do the post- 
test through assessment tests and fill in a satisfaction form. The scores in post-test were 
analyzed and compared with the pre-test scores by statistical mean. 

6. Data analysis 

6.1 The GROUPS model achievement test, it was a test for the six steps of the 
GROUPS model instruction. The dependent t-test was used to compare the mean scores of 
pre-test and post-test. It was 4-level criteria with its interpretations; 1 = Need to improve 
(1-6 scores), 2 = Fair (7-12 scores), 3 = Good (13-28 scores), and 4 = Very good (19-24 
scores). 

Besides, the scoring criteria based on the six steps of the GROUPS Model. A 
total score of four points was allocated for each aspect of the GROUPS model by using 
descriptive statistics; Mean (X), and Standard Deviation (S.D.) with its interpretations are as 
follows: 1 = Need to improve (1.00-1.75), 2 = Fair (1.76 -2.50), 3 = Good (2.51-3.25), and 
4 = Very good (3.26-4.00). 
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6.2 English speaking achievement test, the dependent t-test was applied to 
compare the mean scores of the speaking achievement pre-test and post-test, which was 
a 4-level scale with its criterion interpretations: 1 = Need to improve (1-4 scores), 2 = Fair 
(5-8 scores), 3 = Good (9-12 scores), and 4 = Very good (13-16 scores). 

Besides, the scoring criteria based on the four aspects of English speaking skill 
consisting of fluency, comprehensibility, information, and word use. (Janudom, 2009, p. 239). 
The total score of four points were allocated for each aspect of English speaking skill by using 
descriptive statistics; mean (X), and standard deviation (S.D.) with its interpretations are as 
follows: 1 = Need to improve (1.00-1.75), 2 = Fair (1.76 -2.50), 3 = Good (2.51-3.25), and 
4 = Very good (3.26-4.00). 

6.3 Students’ Self-assessment, a 5-point questionnaire with 8 items and 1 
open-ended question, was analyzed by using descriptive statistics; mean (X), and standard 
deviation (S.D.) with its criterion interpretations are as follows: 1 = Lowest (1.00-1.80), 2 = 
Low (1.81-2.60), 3 = Moderate (2.61-3.40), 4 = High (3.41-4.20), and 5 = Highest (4.21- 
5.00). 

6.4 Students’ satisfaction questionnaire, a 5-point questionnaire with 11 items 
and 1 open-ended question, was analyzed by using descriptive statistics; mean (X), and 
standard deviation (S.D.) with its criteria interpretations are as follows: 1 = Lowest (1.00- 
1.80), 2 = Low (1.81-2.60), 3 = Moderate (2.61-3.40), 4 = High (3.41-4.20), and 5 = 
Highest (4.21-5.00). 

6.5 Behavior observation, it was a qualitative data which was analyzed by using 
the content analysis to explore students' behaviors during the GROUPS model instruction. 

6.6 Focus group interview, it was a qualitative data which was analyzed by 


using the content analysis to examine the effectiveness of a particular step of the GROUPS 


model. 


CHAPTER IV 


RESULTS 


This chapter summarizes the results of the research objectives. The main objectives 
of this study were to develop the GROUPS model for enhancing students’ English speaking 
skill and to investigate the effectiveness of the GROUPS model for enhancing students’ 
English speaking skill. Therefore, the findings of data analysis were sequentially presented 


according to the research objectives as follows. 


To Develop the GROUPS Model for Enhancing Students’ English Speaking Skill 
Findings of the GROUPS model development were demonstrated as follows. 
1. Results of Analyzing and Synthesizing Related Literature 

Initially, to develop the GROUPS model for enhancing students’ English speaking 
skill was involved with investigating the key concepts from Thailand’s education policies, a 
framework for the 21*-century skills, and teaching theories. It could be concluded that the 
key concepts were shown as follows: 

1.1 Thailand’s education policies, key concepts of Thailand’s education policies for 
teaching and learning in the 21*' century have changed into two main roles; a teacher’s role 
acts as a facilitator or a coach or supporter. Therefore, the teacher should have a good skill 
in class management, and use authentic assessment. Meanwhile, learner’ roles are mainly 
focused on the active learner, cooperative learning, task-based learning, team-works, 
foreign language, communication, ICT and life skills. 

1.2 Framework for the 21%-century skills, the key concepts for 21%-century skills 
mainly concentrated on cooperation and teamwork, problem-solving, social responsibility, 
active learning—based, autonomous learning, effective communication and second language 
skills. 

1.5 Teaching theories: active learning approaches such as collaborative learning 
and team-based learning are concentrated on learning to identify the topic or situation and 


grouping. In addition, learners need to seek for the information and brainstorm to conclude 
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the course concepts for presentation. Also, an assessment was employed to evaluate the 
learners. 

Thus, teaching theories such as cooperative learning, collaborative learning, and 
team-based learning were generally integrated to underpin the instructional pedagogy in the 
era. 

2. Results of Need assessment from Stakeholders 


Findings of the need assessment from stakeholders were presented in Table 5. 


Table 5: Results of Need assessment from Stakeholders 


Level of Opinions 





Items 


xX S.D. Results 





ic 


Lifelong Learning for Learners in the 21” Century 


1. Lifelong learning on critical thinking and problem-solving 2.79 0.59 Moderate 


2. Lifelong learning on creativity 2.77 0.59 Moderate 

3. Lifelong learning of collaborative, teamwork, and 202 0.55 Low 
leadership 

4. Lifelong learning of communication 2.81 0.74 Moderate 

5. Lifelong learning of media literacy and ICT literacy 3.10 0.73 Moderate 


2.80 0.64 Moderate 
The Virtue of English Competency 
6. With English, you can study all over the world. 452. 0.55 Highest 
7. Being able to speak English makes it easier to travel. 431 0.53 Highest 
8. People can speak English have more jobs opportunities. 4.28 0.58 Highest 
9. Communication in English can help you encounter new 
people. 4.38 0.62 Highest 
10. English is the international language of media, arts and 
So on. 4335 0.55 Highest 
4.32 0.57 Highest 





Table 5: (cont.) 


60 


Level of Opinions 











Items = 
XxX S.D. Results 
Method for Enhancing English Language Skills 
11. Teaching activities should perform in English. 4.53 0.50 Highest 
12. Learners must look for an opportunity to participate in 
English activities. 4.22 0.80 Highest 
13. Active and task-based language learning should be 
employed. 4.24 0.46 Highest 
14. The teaching model should be able to encourage 
students confident for English learning. 4.25 0.72 Highest 
15. The teaching model should focus on English for 
communication. 4.29 0.55 Highest 
16. It is needed to use new bases instead of a traditional 
approach 412 0.71 High 
4.27 0.62 Highest 
English Language Competency of the Informants 
17. Being confident in speaking English with the others 207. 0535 Low 
18. Comprehending the main idea or detail of English media 2.78 0.60 Moderate 
19. Comprehending the main idea while interacting with 
friends 2.86 0.52 Moderate 
20. Being competent in public speaking 2.84 0.48 Moderate 
2.76 0.53 Moderate 
Average mean (N=502) 3.54 0.59 High 


According to Table 5, it was seen that need assessment of teaching and learning 


English for communication in the 21* century, in overall form the stakeholders’ opinion was 


at a “High” level (X=3.54). Looking into each main point, it was discovered that the item: 


The Virtue of English Competency was gained the highest mean score at the “Highest” level 
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(X=4.32), and the second-highest mean score which was the item: Method for Enhancing 
English Language Skills, was at the “Highest” level (X=4.27), followed by the item: Lifelong 
Learning for Learners in the 21% Century was gained the mean scores at a “Moderate” level 
(X=2.80). Meanwhile the item: English Language Competency of the Informants has gained 
the mean scores at a “Moderate” level (X=2.76), respectively. 
3. Results of Developing GROUPS Model Framework 
The GROUPS model was developed depending on the principles which were 


demonstrated in figure 6. 


GROUPS Model Framework for English Communication Skill 
Teaching and Learning Activities 


G Learners are divided into small groups team building, situation 
(Gathering with mixed-ability and task-allocated analysis, and discussion 


ing) 
R Learners search for data from directed-learning, 





Steps 











(Researching) various resources. searching, and ICT skill 


0 All information carried out and team-based learning, 


(Operating) compiled together in the same piece. evaluating messages 


U Various lesson learned is re-generalized; medium choosing, 
(Uniting) mind-map, chart, figure, or poster, etc. creation and 


communication skills 


p Strategies for class presentation (such as 
(Performing) role-play, lecture, or open deliberation) situation analysis, 


are based on learners’ preferences. medium choosing, and 


English speaking Skill 





brainstorm 


S Discussion, question and answer, or 
(Sharing) feedback giving are needed by information exchanged, 


classmates after presentations 


and communication 


Figure 6 A Summary of the GROUPS Model Framework 


62 


The instructional model which is called “the GROUPS model” was formulated into 
six steps of teaching and learning activities illustrated as follows: 

G = Gathering: the learners are divided into small groups with mixed-abilities 
and task-allocated. They, then, determine the contents and learning strategies together. 

R = Researching: each member of the group has to respond to minor issues, 
according to the main chapter. Learners have to search the data for various resources. 

O = Operating, data and information are brought together and corrected, and 
compiled from all people in the same piece of the group. 

U = Uniting, learners re-generalize to generate the information into a form of 
lesson learned. They can design their work in various ways, such as a mind-map, chart, 
diagram, figure, poster, etc. This is due to the simplicity of comprehension and introduction. 

P = Performing, the information is expected to display in the class with suitable 
strategies, such as role-play, lecture, or open deliberation. At the end of the presentation, 
all learners have an opportunity to express their suppositions. At that point, that information 
will be moved forward. 

S = Sharing, leaners distributed that information and lessons—learned of each 
learning unit after presenting through discussion, question and answer, or giving feedback. 
This contributes to learners achieving more content retention. 

Therefore, the GROUPS model framework assessment was used to examine the 


reliability and effectiveness of the model. The results were illustrated in Table 6. 


Table 6: Results of The GROUPS Model Framework Assessment 


Items Level of Appropriateness 





X S.D. Result 
1. The theoretical concepts are underpinning the GROUPS 4.55 0.52 The most 
model for English speaking skill clearly explained. appropriate 
2. The GROUPS model has been appropriately designed 4.27 0.47 The most 
for the increasing of English speaking skill. appropriate 
3. English speaking skill has been appropriately 4.36 0.50 The most 
integrated into the GROUPS model appropriate 
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Table 6: (cont.) 


Items Appropriateness’ Level 





X S.D. Result 





4. The details of teaching and learning activities ateach 4.55 0.52 The most 


step are clear for users. appropriate 
5. The GROUPS model has been appropriately 445 0.52 The most 
integrated into the teaching and learning activity steps appropriate 


to increase English speaking skill. 





The most 
Average Mean (N=11) 4.44 0.12 
appropriate 


According to Table 6, it was seen that the GROUPS model framework assessment, 
in overall it was at "The most appropriate" level (X=4.44). Looking into each item, it was 
discovered that all items were at “The most appropriate” level. However, the item 1: The 
theoretical concepts are underpinning the GROUPS model for English speaking skill clearly 
explained and the item 4: The details of teaching and learning activities at each step are 
clear for users gained the highest mean score (X=4.55), and the item 5: The GROUPS model 
has been appropriately integrated into the teaching and learning activity steps to increase 
English speaking skill came the second highest mean score (X=4.45), followed by the item 
2: The GROUPS model has been appropriately designed for the increasing of English speaking 
skill was at the lowest mean score (X=4.27) respectively. 

4. Results of Developing of the Lesson plans 

The lesson plans were developed to instruct the GROUPS model (see appendix 
page 110). In this sense, the assessment was used to prove its reliability and effectiveness. 


The findings were illustrated in Table 7. 


Table 7: Results of Lesson plans Assessment 








Items Level of Appropriateness 
xX SD. Result 

1. The objectives of the lesson plans are 455 0.52 The most appropriate 
appropriate. 

2. Each learning unit for learning activities is 445 0.52 The most appropriate 
appropriate for increasing English speaking 
skill. 

3. The materials and the task used in the 4.27 0.47 The most appropriate 
lesson plans are appropriate. 

4. The pedagogical procedures in the lesson 4.36 0.50 The most appropriate 
plans are appropriate for increasing 
students’ English speaking skill. 

5. The procedures in the lesson plans are 4.36 0.50 The most appropriate 
consistent with the GROUPS model. 

Average Mean (N=11) 4.40 0.25 The most appropriate 


According to Table 7, it was seen that the lesson plans assessment in overall was 


at “The most appropriate” level (X=4.40). 


Looking into each item, it was discovered that all items were at “The most 


appropriate” level. However, the item 1: The objectives of the lesson plans are appropriate 


gained the highest mean scores (X=4.55), and the item 2: Each learning unit for learning 


activities is appropriate for increasing English speaking skill came the second-highest mean 


(X=4.45), followed by the item 4: The pedagogical procedures in the lesson plans are 


appropriate for increasing students’ English speaking skill, and the item 5: The procedures in 


the lesson plans are consistent with the GROUPS model were at the lowest mean score 


(X=4.36) respectively. 
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To Investigate the Effectiveness of the GROUPS Model for Enhancing Students’ 
English Speaking Skill 

The effectiveness of the GROUPS model implementation was considered the 
findings from the GROUPS model achievement test, English speaking achievement, and 
students’ self-assessment, students’ satisfaction, behaviors observation and focus group 
interview. The findings were presented as follows. 

1. Results of the GROUPS Model Achievement Test 

The GROUPS model’s effectiveness for enhancing student’s English speaking skill 

could be perceived through the significant difference between the mean scores of pre-test 


and post-test as presented in Table 8 and 9. 


Table 8: The comparison of the GROUPS Model Pre-test and Post-test 
Achievement Test (T-test) 
Test Mean S.D. D S.D.p t Sig. 


Pre-test 7.77 1.29 


1°27 2.29 38.07* 0.0000 
Post-test 21.04 1.50 


GROUPS 


Note *significant level of .05 (P < .05) 


According to Table 8, it was clearly seen that the comparative results between 
pre-test and post-test of the GROUPS Model achievement test were discovered that 
students got a good score in the model improve steadily. In overall, the average mean score 
of the pre-test was 7.77 and post-test was 21.04. The T-test illustrated that there was 


significantly higher (P<.05), than the pre-test mean score. 


Table 9: The comparison of the GROUPS Model Pre-test and Post-test 
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Achievement Test in Difference Six Steps of the GROUPS Model (T-test) 

















Test Quality Mean _ S.D. D S.D.p t Sig. 

Pretest Need toimprove 1.29 0.46 

G 2.25 0.73 21.37* 0.0000 
Posttest Very Good 3.54 0.50 
Pretest Needtoimprove 1.17 0.38 

R 2.48 0.65 26.34* 0.0000 
Posttest Very good 3.65 0.48 
Pretest Need toimprove 1.23 0.42 

O 2.38 0.70 23.39* 0.0000 
Posttest Very good 3.60 0.49 
Pretest Fair 1.77 0.45 

U 169 0.59 19.58* 0.0000 
Posttest Very good 346 0.50 
Pretest Need toimprove 1.19 0.39 

P 240 0.68 24.55* 0.0000 
Posttest Very good 3.58 0.50 
Pretest Need toimprove 1.13 0.33 

S 2.08 0.58 25.00* 0.0000 
Posttest Good 3.21 0.41 


Note: *significant level of .05 (P < .05) 


According to Table 9, looking into the pre-test mean scores, it was discovered that 


the U’s step was at a “Fair” level (X=1.77) while the G’s step was at a “Need to improve” 


level (X=1.29). followed by, the S’s step was at a “Need to improve” level which gained the 


lowest mean score of (X=1.13). 


When looking into the students’ post-test mean scores, it was discovered that the 


R’s step was at a “Very good” level (X=3.65), while the O’s step was at a “Very good” 


level (X=3.60). Meanwhile, the S’s step was at a “Good” level which gained the lowest 


mean score of (X=3.21). The T-test illustrated that there was significantly higher (P<.05), 


than the pre-test mean score. 
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2. Results of the English Speaking Achievement Test 
Results of English speaking achievement test was analyzed through dependent 


t-test to compare the mean scores of pretest and posttest as presented in Table 10 and 11. 


Table 10: The comparison of English Speaking Pre-test and Post-test 
Achievement Test (T-test) 


Test Mean S.D. D S.D.p t Sig. 





Pre-test 6.06 1.36 
7.06 2.45 19.95* 0.0000 


Post-test 13.13 1.61 


Note: *significant level of .05 (P < .05) 


According to Table 10, it was clearly seen that the comparative results between 
pre-test and post-test of English speaking achievement test were discovered that students 
got a good score in English speaking skill which was steadily improved. In overall, the average 
mean scores of pre-test (X=6.06) and post-test (X=13.13). The T-test illustrated that there 


was significantly higher (P<.05), than the pre-test mean score. 


Table 11: The Comparison of English Speaking Pre-test and Post-test Achievement 


Test (T-test) in Different Criteria 





Items Test Quality Mean __ S.D. D S.D.p t Sig. 
Pre Needtoimprove 1.42 0.50 

Fluency 1.83 104 12.23* 0.0000 
Post Good 3.25 0.70 





Pre Needtoimprove 1.25 0.44 
Comprehensibility 2.02 0.96 14.64* 0.0000 
Post Very good 3.27 0.74 


Pre Fair 1.77 0.42 
Information 1.56 0.68 15.89 0.0000 
Post Very good 3.35 0.48 





68 


Table 11: (cont.) 





Items Test Quality Mean __ §S.D. D S.D.p t Sig. 
Pre Needtoimprove 1.63 0.49 

Communication 1.62 0.58 21.41* 0.0000 
Post Good 3.25 0.47 


Note: *significant level of .05 (P < .05) 


According to Table 11, looking into students’ pre-test mean scores in different 
criteria, it was discovered that Information was at a “Fair” level (X =1.77) while 
Communication was at a “Need to improve” level (X=1.63), followed by, Comprehensibility 
was at a “Need to improve” level which gained the lowest mean score of (X=1.25). 

When looking into students’ post-test means scores, it was discovered that 
Information was at a “Very good” level (X=3.33), while Comprehensibility was at a “Very 
good” level (X=3.27), followed by Fluency and Communication were at a “Good” level which 
gained the lowest mean score of (X=3.25). 

3. Results of Students’ Self-assessment 

Students’ Self-assessment was employed to reflect and evaluate students’ 


oneself before and after learning toward the GROUPS model as presented in Table 12. 


Table 12: Results of Students’ Self-assessment 








Before Learning After Learning 
Items = = 
xX S.D. Result xX S.D. Result 
1. Confident in communicating 163 049 Lowest 4.23 0.63 Highest 


with a foreigner 
2. Confident in communicating 1.60 049 Lowest 4.21 0.65 ~— Highest 
with Thai people 
3. The fluency in spoken English 140 049 Lowest 4.15 0.77 High 
4. Understanding the content ofa 1.75 0.44 Lowest 435 0.64 Highest 


conversation 
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Table 12: (cont.) 








Before Learning After Learning 
Items 7 = 
xX S.D. Result xX S.D. Result 
5. The appropriateness of a 1.77 042 Lowest 4.40 0.79 — Highest 


communicative situation 

6. The linguistic correctness of 167 048 Lowest 413 0.64 High 
the student’ s statements. 

7. Using a variety of English 154 0.50 Lowest 4.19 0.82 High 
sentences 

8. Using a variety of expressions 1.46 0.50 Lowest 4.17 0.78 High 
in English 





Average mean (N=48) 1.60 0.18 Lowest 4.23 0.30 Highest 


According to Table 12, it was clearly seen that students’ self-assessment of English 
speaking skill before learning, in overall was at a “Lowest” level (X=1.60) while after learning 
was at a “Highest” level (X=4.23). 

When looking into each item in terms of before learning, it was discovered that all 
items were at lowest level. However, the item 5: The appropriateness of the communicative 
situation gained the highest mean score (X=1.77) and the item 4: Understanding the content 
of a conversation came the second highest mean score (X=1.75), followed by the item 3: 
The fluency in spoken English was at the lowest level (X=1.40). While after learning, it was 
discovered that the item 5: The appropriateness of the communicative situation was at the 
highest mean score (X=4.40), and the item 4: Understanding the content of a conversation 
came the second-highest mean score (X=4.35), followed by the item 6: The linguistic 
correctness of the student’ s statements was at the lowest level (X=4.13), respectively. 

4. Results of Students’ Satisfaction 

To evaluate the effectiveness of the GROUPS model, the students’ satisfaction 


toward the GROUPS model was investigated. The findings were presented in Table 13. 


Table 13: Results of Students’ Satisfaction toward GROUPS Model 


70 


Learners (N=48) 














Items = 
xX S.D. Result 
1. The activities in working on G (Generating) step 435 0.48 Highest 
2. The activities in working on R (Researching) step 4.33 0.52 Highest 
3. The activities in working on O (Operating) step 4.38 0.79 Highest 
4. The activities in working on U (Uniting) step 442 0.61 Highest 
5. The activities in working on P (Performing) step 4.31 0.47 Highest 
6. The activities in working on S (Sharing) step 4.25 0.44 Highest 
7. The GROUPS model motivates to learn English speaking 4.44 0.50 Highest 
more. 
8. GROUPS Model helps improve student speaking skill. 433 0.48 Highest 
9. The GROUPS model makes students feel more confident 4.27 0.45 High 
to speak English in class 
10. The GROUPS model makes students feel more confident 4.25 0.44 High 
to express their opinion in class 
11. Students feel happy when learning by using the GROUPS 4.29 0.46 High 
model 
Average Mean (N=48) 4.31 0.17 Highest 


According to Table 13, it was clearly seen that Students’ satisfaction towards 


GROUPS Model, in overall, was at a “Highest” level. Looking into each item, it was 


discovered that the item 7: The GROUPS model motivates to learn English speaking more 


gained the highest mean score at the “Highest” level (X=4.44), and the item 4: The activities 


in working on U (Uniting) step came the second which was at the “Highest” level (X=4.42), 


followed by the item 6: The activities in working on S (Sharing) step and item 10: The 


GROUPS model makes students feel more confident to express their opinion in class were at 


a “High” level which gained the lowest mean score of (X=4.25), respectively. 
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5. Findings of Behavior Observation 
To explore the effectiveness of the GROUPS model, behaviors observation was 
conducted which focused on two main points: 1) good behaviors and 2) behaviors of the 
teacher and the students need to improve during class instruction. This observation was 
carried out to examine a teacher's and students’ reaction through the ways they responded 
to each step of the GROUPS model instruction. The content analysis was described in Table 


14. 


Table 14: Results of the Students’ Behavior Observation 





Good Behaviors Behaviors Need to Improve 
1. Students happily joined in several 1. Students should cooperate in all 
different activities. steps. 


2. Students were good at task allocation. | 2. Students should have a good at 


3. Students tried to fulfil their tasks. time-allocated in some step. 

4. Students shared information. 3. Some students need more confident 
5. Students tried to speak English and in speaking English. 

practised through online media. 4. Students should ask more effective 
6. Students have more confidence in questions. 

speaking English. 5. Low-efficiency students should 

7. Students asked and answered seriously practise English speaking. 
questions. 


From Table 14, it could be concluded that good behaviors of the students revealed 
that they were happy to participate in different activities. In addition, the workload was 
divided and shared equally by all team members. Furthermore, students tried their best to 
achieve their tasks by sharing their information with their friends, both in their own group 
and the other groups. Additionally, the students tried to speak English and practice through 
online media and had more confidence in speaking English. Nevertheless, some students 
needed more cooperation from their group to complete their task in each step of the GROUPS 


model. Furthermore, students had more confidence to practice speaking English. 
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6. Findings of Focus Group Interview 
Focus group interview intended to investigate complex behaviors and to discover 
the different personalities on the GROUPS model. To obtain the data from a different step of 


the GROUPS model, the activity was conducted after class three times. The statements were 


recorded only the key concepts in the list and could be concluded in Table 15. 


Table 15: Results of a Focus Group Interview 


What are the advantages of this 


model? 


What do you need to improve 


in the model? 





Step 1: G (Gathering) 


1. We realized the virtue of teamwork and 


working in a mutually supportive way. 

2. We can identify the learning steps and 
tasks for collaboration. 

3. We selected our team leader. 

4. We can trace the steps. 

5. We can create a mixed-ability group. 
6. We brainstormed and shared ideas. 

7. We can specify the content and details 


together. 


Step 2: R - Researching 

1. We got a certain role and task in 
searching for the information. 

2. We can search for information more 


rapidly. 


1. Sometimes, we could not identify a 
member's roles. 

2. Sometimes, we could not clearly 
describe the content assigned to the 
members. 

3. The teacher should encourage 
students to share more ideas. 

4. Sometimes, we could not complete 
the task in time. 

5. We needed a teacher to help us with 
a task assigned to each member. 

6. We have to increase more public mind 
in accepting each other's opinions and 


seriously cooperate to achieve the tasks 


1. We could not identify reliable sources. 
2. We need more time to retrieve data. 
3. We did not know how to cite. 


4. We need more searching skill. 





Table 15 (cont.) 
What are the advantages of this 


model? 
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What do you need to improve 


in the model? 





3. We retrieved a variety of primary 
information. 

4. We have a skill of online researching. 
5. We shared the information between 
groups. 

6. We had worked by teamwork and 
brainstorm. 

7. We Primary and secondary recourses 
retrieved 


8. We had selected and designed our 


work-pieces based on a group agreement. 


Step 3: O - Operating 

1. We exchanged ideas and information in 
groups. 

2. We are able to conclude the main idea 
and substances of the lesson. 

3. We are able to share ideas, summarize 
the information. 

4. Our reading skills were increased. 

5. We summarized the content in various 


ways. 


Step 4: U - Uniting 
1. We could design the lesson learned. 


2. It was stimulated students’ attention. 


5. Someone did not have a smart device 
for online searching. 

6. Sometimes, we could not access the 
right source of information. 

7. We could not make a decision for 


information retrieving. 


1. Sometimes, we could not conclude the 
content correctly. 

2. Sometimes, we could not decide 
which data we should take or cut off. 

3. Sometimes, the teacher should guide 
students closely for data generating. 

4. The contents were needed to check 
before creating the lesson learned. 

5. The content should be simple, 
comprehensive, and concise to the 


students’ ability. 


1. We could not generate a perfect 


work-piece. 


Table 15: (cont.) 


What are the advantages of this model? 
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What do you need to improve 


in the model? 





3. It was generated by self-directed learning 
and critical thinking and arrangement skill. 

4. The content corresponded for English 
communication. 

5. We could communicate in English through 


the lesson learned gradually. 


Step 5: P - Performing 

1. We had more time to memorize and practice 
speaking English. 

2. We can present the work in several 
methods based on our aptitude. 

3. Everyone was involved with the in-class 
presentation. 

4. It was made us aware of the roles and 
responsibilities. 

5. It made us realize our virtue of teamwork. 
6. We were more confident in English for 


communication. 


Step 6: S - Sharing 
1. We were sharing information with others. 
2. We have had a chance in asking, answering 


and feedback giving while class presentation. 


2. We need teacher re—check our work- 


piece. 


1. Sometimes, the teacher should 
suggest more attractive information. 
2. We have to rehearse our speaking 
skills. 

3. Sometimes, the information was 
needed to present in proper. 

4. Body language was needed while 


presentation. 


1. Share the idea and ask more or 
effective questions. 
2. We should design a colorful lesson 


learned. 


From Table 15, The findings of a focus group interview could be summed up as 


follows. 
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G = Gathering: it was found that most of the students indicated that students 
realized how to build teamwork and work in a mutually supportive way. G step was able to 
generate cooperative learning. Students could identify their tasks based on individual 
aptitude. They comprehended what they should do it step by step and keep the next step 
going on. However, time and tasks allocated, and the public minds were needed more to 
generate for task achievement. 

R = Researching: data was selected through online resources. Students retrieved a 
variety of information in a few minutes. This step developed self-directed learning, 
collaborative learning, critical thinking and ICT skills. However, the data should be retrieved 
from reliable resources and how to cite them. 

O = Operating: the information of each learning unit was compiled and revised 
through sharing, brainstorming and discussing. Then, it was concluded into one composition. 
This step generated reading and writing skill, critical thinking skill, and teamwork. 
Nevertheless, some learners had less critical thinking since they could not decide what 
information was reliable or unreliable. Therefore, close guidance was needed. 

U = Uniting: the main ideas and key concepts were synthesized into the lesson 
learned. It was presented independently in several formats. In addition, the lesson learned 
should be conveyed to the content. 

P = Performing: group performance has been done. The bilingual language was 
acceptable for those who were bad at English. Learners enjoyed and carried on their tasks. 
However, more practicing in English speaking activities and body language are needed. 

In addition, after class, a good English learner should guide a lower one. 

S = Sharing: students shared their ideas and information through discussing after 
the class presentation. Besides, the lesson learned was posted on the classroom board. 
However, some students felt unconfident to share the information since there are different 


types of English lessons better which were than their lesson learned. 


CHAPTER V 


CONCLUSION 


This final chapter presents the conclusion of the study and the discussion of the 
finding of the study entitled “The development of GROUPS model to enhance English 
speaking skill for EFL learners”. The findings of the study were then concluded and discussed 


based on the research objectives, and the recommendations were proposed. 


Conclusion of the Study 
1. To Develop the GROUPS Model for Enhancing Students’ English 
Speaking Skill 
1.1 Results of Analyzing and Synthesizing Related Literature 

The key concepts form Thailand education policies, the conceptions of the 21° 
Century learning skills, and learning and teaching theories could be concluded that teaching 
approaches mainly focused on learner-based, self-directed learning or lifelong learning. The 
authentic assessment reflected the effectiveness of the learners. Also, multilingual was 
suggested for global communication. Similarly, the concepts of teamwork, problem-solving, 
social responsibility, active learning—based, autonomous learning, effective communication 
and second language skills are proposed in the 21% Century. Therefore, teaching theories 
such as cooperative learning, collaborative learning, and team-based learning are generally 
integrated to underpin the instructional pedagogy in this era. 

1.2 Results of Need Assessment from Stakeholders 

It was discovered that that need assessment of teaching and learning English 
for communication in the 21% century, in overall form the stakeholders’ opinion was at a 
“High” level (X=3.54). Looking into each main point, it was discovered that the item: The 
Virtue of English Competency was gained the highest mean score at the “Highest” level 
(X=4.32), and the second-highest mean score which was the item: Method for Enhancing 
English Language Skills, was at the “Highest” level (X=4.27), followed by the item: Lifelong 


Learning for Learners in the 21° Century was gained the mean scores at a “Moderate” level 
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(X=2.80). Meanwhile the item: English Language Competency of the Informants has gained 
the mean scores at a “Moderate” level (X=2.76), respectively. 

1.3 Results of Developing GROUPS Model Framework and the Lesson 
Plans 

The main concepts analyzed from the 21% Century learning skills and the 
needs assessment results were compiled, integrated and applied in creating a new model to 
enhance students’ English speaking skill, called GROUPS Model which are the initials as 
follows; G = Gathering R = Researching, O = Operating, U = Uniting, P = Performing and S 
= Sharing. Under each initial contains learning activities which were created by the 
researcher consisted of teaching and learning activities in enhancing students’ English 
speaking skill. 

The reliability, validity and effectiveness of the GROUPS model framework 
assessment were examined by exports and showed that, in overall, it was at “The most 
appropriate” level. In addition, the lesson plans were used for the GROUPS model instruction. 
Its reliability and effectiveness were examined by exports which showed that in overall it 
was at “The most appropriate” level. 

2. To Investigate the Effectiveness of the GROUPS Model for Enhancing 
Students’ English Speaking skill 
The findings were presented in the following sections. 
2.1 Results of the GROUPS Model Achievement Test 

The comparative results between pre-test and post-test of the GROUPS 
Model achievement test were discovered that students got a good score in the model improve 
steadily. In overall, the average mean score of the pre-test was 7.77 and post-test was 
21.04. The T-test illustrated that there was significantly higher (P<.05), than the pre-test 
mean score. 

When looking into the pre-test mean scores, it was discovered that the U’s 
step was at a “Fair” level (X=1.77) while the G’s step was at a “Need to improve” level 
(X=1.29). followed by the S’s step was at a “Need to improve” level which gained the lowest 


mean score of (X=1.13). 
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When looking into the students’ post-test mean scores, it was discovered 
that the R’s steo was at a “Very good” level (X=3.65), while the O’s step was at a “Very 
good” level (X=3.60). Meanwhile, the S’s step was at a “Good” level which gained the 
lowest mean score of (X=3.21). The T-test illustrated that there was significantly higher 
(P<.05), than the pre-test mean score. 

2.2 Results of English Speaking Achievement Test 

The comparative results between pre-test and post-test of English 
speaking achievement test were discovered that students got a good score in English 
speaking skill which was steadily improved. In overall, the average mean scores of pre-test 
(X=6.06) and post-test (X=13.13). The T-test illustrated that there was significantly higher 
(P<.05), than the pre-test mean score. 

When looking into students’ pre-test mean scores in different criteria, it 
was discovered that Information was at a “Fair” level (X=1.77) while Communication was at 
a “Need to improve” level (X=1.63), followed by, Comprehensibility was at a “Need to 
improve” level which gained the lowest mean score of (X=1.25). 

When looking into students’ post-test mean scores, it was discovered that 
Information was at a “Very good” level (X=3.33), while Comprehensibility was at a “Very 
good” level (X=3.27), followed by Fluency and Communication were at a “Good” level which 
gained the lowest mean score of (X=3.25). 

2.3 Results of the Students’ Self-assessment 

Students’ self-assessment of English speaking skill before learning, in overall 
was at a “Lowest” level (X=1.60) while after learning was at a “Highest” level (X=4.23). 

When looking into each item in terms of before learning, it was discovered 
that all iterns were at lowest level. However, the item 5: The appropriateness of the 
communicative situation gained the highest mean score (X =1.77) and the item 4: 
Understanding the content of a conversation came the second highest mean score (X=1.75), 
followed by the item 3: The fluency in spoken English was at the lowest level (X=1.40). 
While after learning, it was discovered that the item 5: The appropriateness of the 
communicative situation was at the highest mean score (X=4.40), and the item 4: 


Understanding the content of a conversation came the second-highest mean score (X=4.35), 


79 


followed by the item 6: The linguistic correctness of the student’ s statements was at the 
lowest level (X=4.13), respectively. 
2.4 Results of the Students’ Satisfaction 
Students’ satisfaction towards GROUPS Model, in overall, was at a 
“Highest” level. Looking into each item, it was discovered that the item 7: The GROUPS 
model motivates to learn English speaking more gained the highest mean score at the 
“Highest” level (X=4.44), and the item 4: The activities in working on U (Uniting) step came 
the second which was at the “Highest” level (X=4.42), followed by the item 6: The activities 
in working on S (Sharing) step and item 10: The GROUPS model makes students feel more 
confident to express their opinion in class were at a “High” level which gained the lowest 
mean score of (X=4.25), respectively. 
2.5 Findings of Behavior Observation 
It could be concluded that good behaviors of the students revealed that they 
were happy to participate in different activities. In addition, the workload was divided and 
shared equally by all team members. Furthermore, students tried their best to achieve their 
tasks by sharing their information with their friends, both in their own group and the other 
groups. Additionally, the students tried to speak English and practice through online media 
and had more confidence in speaking English. Nevertheless, some students needed more 
cooperation from their group to complete their task in each step of the GROUPS model. 
Furthermore, students had more confidence to practice speaking English. 
2.6 Findings of Focus Group Interview 
The findings of a focus group interview could be summed up as follows. 
G = Gathering: it was found that most of the students indicated that students 
realized how to build teamwork and work in a mutually supportive way. G step was able to 
generate cooperative learning. Students could identify their tasks based on individual 
aptitude. They comprehended what they should do it step by step and keep the next step 
going on. However, time and tasks allocated, and the public minds were needed more to 
generate for task achievement. 
R = Researching: data was selected through online resources. Students 


retrieved a variety of information in a few minutes. This step developed self-directed 
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learning, collaborative learning, critical thinking and ICT skills. However, the data should be 
retrieved from reliable resources and how to cite them. 

O = Operating: the information of each learning unit was compiled and 
revised through sharing, brainstorming and discussing. Then, it was concluded into one 
composition. This step generated reading and writing skill, critical thinking skill, and 
teamwork. Nevertheless, some learners had less critical thinking since they could not decide 
what information was reliable or unreliable. Therefore, close guidance was needed. 

U = Uniting: the main ideas and key concepts were synthesized into the 
lesson learned. It was presented independently in several formats. In addition, the lesson 
learned should be conveyed to the content. 

P = Performing: group performance has been done. The bilingual language 
was acceptable for those who were bad at English. Learners enjoyed and carried on their 
tasks. However, more practicing in English speaking activities and body language are needed. 
In addition, after class, a good English learner should guide a lower one. 

S = Sharing: students shared their ideas and information through discussing 
after the class presentation. Besides, the lesson learned was posted on the classroom board. 
However, some students felt unconfident to share the information since there are different 


types of English lessons which were better than their lesson learned. 


Discussion of the Study 

Responding to the research objectives; to develop the GROUPS model to enhance 
students’ English speaking skill, and to investigate the effectiveness of the GROUPS model 
to enhance students’ English speaking skill which can be discussed as follows. 

1. To Develop the GROUPS Model for Enhancing Students’ English 
Speaking Skill 

1.1 According to the key concept results from Thailand education policies, the 

conceptions of the 21% Century learning skills, and learning and teaching theories have been 
mainly focused on diversity skills during class instruction. The teachers act as a facilitator and 
the students employ self-directed learning. Partnership for the 21% Century Skills (n.d.) and 


Office of the National Education Commission (2002, pp. 10-12) indicate the 21% Century 
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learning focused on active learning and learner-based through group activity to boost the 
skills such as critical thinking skill, creative skill, synthesizing skill, problem-solving. skill, 
different awareness, teamwork, brainstorming and information skill as well as ITC skill. Also, 
the authentic assessment is employed to reflect the learners’ effectiveness. Moreover, 
multilingual was suggested for global communication, particularly the language that is widely 
used for communication is English. According to Laohajaratsang (2012, pp. 13-14), the Thai 
government has taken the initiative to encourage its people to communicate in English as a 
second language. It could be assumed that these key concepts and theories will be the 
principles in developing the GROUPS model to enhance student’s English speaking skill. 

1.2 In terms of need assessment concerning learning and teaching English for 
communication in the 21% Century showed that the informants required and expected to 
conduct learning and teaching activity entirely in English. They realized the virtue of English 
competency. A person who is fluent in English can make life easier. However, it appeared 
that a conducive environment for English communication limits it for Thai people. They further 
agreed that English skill is essential for interaction. Laohajaratsang (2012, pp. 13-14) 
indicates that when conversations occur, English is the first spoken language to be used. The 
informants were further indicated that English learning and teaching activities were required 
to use new bases instead of the traditional classroom to underpin lifelong learning for the 
learners in 21st Century such as collaboration, teamwork, and leadership as well as media 
literacy (Johnson and Johnson, 1991, p. 12, Tongdeelert, 2004, p. 177). In addition, active and 
task-based language learning should be Employed. Moreover, the other serious issues for 
them were confident in speaking English to other and public speaking. It may be because of 
excitement and shyness. This is similar to the study of Noom-ura (2013, p. 143) states that 
Thai learners are always lacking confidence, not having enough confidence in practicing 
English on their own. Also, Supornnee and Nutprapha (2016, pp. 136-137) indicate that 
there may be several factors that make them feel unconfident in their English communication 
such as English background, listening and speaking are not often or not have the opportunity 
to use English in everyday life. Therefore, the key concepts of this information can use it as 
a rationale in synthesizing the steps of teaching and learning through the GROUPS model 


instruction to enhance students’ English speaking skill. 
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1.3 According to the development of the GROUPS Model, a new model to 
enhance students’ English speaking skill, called GROUPS Model which are the initials as 
follows; G = Gathering R = Researching, O = Operating, U = Uniting, P = Performing and S 
= Sharing. Under each initial contains learning activities. The finding was quite similar to the 
learning steps of Kagan and McGroarty, (1993, pp. 56-63) that cooperative learning 
elements of language and content were; 1) team formation, 2) class building, 3) role 
assignment, 4) processing, and 5) structuring. Thus, this may be due to the GROUPS 
processes lay on the pattern of the learning model. In addition, Kotsopa (2004, p. 158) 
mentions that a good model should be systematically generated through theories and basic 
concept of the model and each element must be related. 

When looking into the reliability and effectiveness of the model, in overall it was 
at “The most appropriate” level. The reason why the experts’ opinion agreed with this 
affirmation was that GROUPS Model may contribute to learning activity more interesting and 
support 21st-century learning skills. Additionally, the lesson plan was employed in the 
GROUPS model instruction, its reliability and effectiveness were also examined by experts 
and in overall it was at “The most appropriate” level. According to Chairinkum (2003, p. 
221), the effectiveness of teaching and learning English based on a diversity of activity both 
in individual and groups. He further states that the teaching process should draw the full 
potential of the learner while learning. Furthermore, Chitnukulsiri (2014, pp. 18-21), states 
that the content of English instruction should focus on everyday life communication since 
English for survival is the initial purpose for EFL learners. According to Kumaravadivelu (2006, 
pp. 90-92), EFL teaching can be classified into three aspects. 1) language-centered, it 
focuses on teaching in linear from easy to difficult such as beginning to advance. 2) learner- 
centered, it is based on requirements, interest, and capacity of learners in various contexts 
of communication. Teachers should provide only a proper environment and activity in an 
active way. And 3) learning-centered, it is focused on natural learning. Students can 
integrate language skill and practice the language independently from real life situations for 
communication. Thus, the EFL environment should be considered in various conditions and 


techniques such as learning activity, material, the content of the language, learners’ 
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background. A good setting for ELT approach will lead to being successful in conducting 
classroom for English speaking skill. 

Therefore, according to the principles and methods of the EFL learning aforesaid, 
GROUPS model may contribute to the learning of English speaking skill. The development of 
GROUPS Model for learning English has answered a research question with these findings. 

2. To Investigate the Effectiveness of the GROUPS Model for Enhancing 
Students’ English Speaking Skill 

The findings were discussed as the following sections. 

2.1 The GROUPS model achievement discovered that students received a good 
score in the model steadily which meant their learning improvement. In overall, the average 
mean score of the pretest was 7.77 and posttest was 21.04. Considering the data obtained, 
it was associated with the study of Yolsook (2008, p. 131) that the effectiveness analysis of 
the English for the instructional communication package was 83.19 and 79.48. Similarly, the 
study of Kotsopa (2004, p. 68) showed that the achievement of the experimental and control 
groups was significantly different at the .05 levels. The achievement of the experimental 
group was higher than that of the control group. Also, the study of Janudom (2009, p. 156) 
claimed that the effectiveness of an English instructional model using the integration of drama 
and questioning techniques to enhance English speaking was considered good in quality. It 
can be interpreted that the effectiveness of the GROUPS model instruction can interestingly 
improve the learners’ English speaking skill. Regarding students’ pretest mean scores from 
different steps of the GROUP model were discovered that the U’s step obtained “fair”, while 
all the other remaining steps obtained “need to improve” Whereas, the posttest mean scores 
of the steps of Gathering, Research, Operating, Uniting, and Performing obtained “very 
good”; in contrast, the step of Sharing obtained “good” which could be concluded that 
students’ proficiency in English peaking skill was increased. It is consistent with the study of 
Sangkhamanon (2005, pp. 139-140) that the English Speaking Instructional (ESI) Model, 
consisted of the following steps: 1) introduction; 2) language studies; 3) preparation; 4) 
practice and (5) presentation, was considered good in quality and students obtained higher 
ability in English speaking. The model provided a learning strategy step by step. Likewise, 
the study of Praimahaniyom (2016, p. 56) showed that the Deming Cycle (PDCA) for English 
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oral communication skill instruction consisted of four steps: 1) oral communication planning 
(P); 2) oral communication doing (D); 3) oral communication checking (C); and 4) oral 
communication acting (A). This model was provided for teaching and learning English oral 
communication steps more accurately. Similarly, Unokphan, Suksai and Onthanee (2018, p. 
46) indicated English speaking construction should be based on flexible learning strategies 
and good environments. Phansrisuwan and Adipattaranan (2018, p. 55) indicated that 
learning English speaking by group activity can acquire the power to think beyond, 
collaboration as well as students’ confidence. Also, Nambiar, et al. (2017, p. 29) proposed 
that using a new model approach helped to learn more interestingly and improve student’s 
attention in class. This might be because the model provides considerable flexibility in 
teaching and learning English speaking skill. 

2.2 In terms of English speaking achievement, in overall students’ English 
speaking skill, was steadily improved. The average mean scores of pre/post-tests were 6.06 
and posttest was 13.13. It was linked up to the study of Preedeekun (2011, p. 153) that the 
teaching and learning through activities after the intervention was significantly higher than 
pre-test at .01. In addition, regarding students’ pre-test mean scores from different criteria 
for English speaking was discovered that Information was at “Fair” level while Fluency, 
Communication, Comprehensibility were at “Need to improve” level. Whereas post-test 
mean scores of Comprehensibility and Information were at “Very good” level meanwhile 
Fluency and Communication were at “Good” level. Correspondingly, Lee and Park, (2008, 
p. 47) indicate that presentation on various topics can be used as a means of learning English 
for upper intermediate to advanced level students. Also, Swatevacharkul (2016, p. 28) 
discovered that autonomy is a precondition for effective learning English in a different 
condition of the students. Thus, English speaking in the class can develop students’ English 
skill. It could be concluded that class performance was able to generate active learning, self- 
directed learning to encourage students’ confidence (Janudom, 2009, p. 170). Moreover, 
class performance for English oral presentation was more efficient than a traditional lecture 
class. Furthermore, the class performance was presented to the students to take new 
vocabularies, phrases or expressions in English speaking (Lee and Park, 2008, p. 47). 


Considering the data obtained, it might develop English speaking skill through class 
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performance. Therefore, it can be interpreted that the GROUPS model gradually increased 
students’ English speaking skill. 

2.5 According to students’ self-assessment, in the overall, before learning, was 
"Lowest" while after learning was “Highest”. It was seen that the GROUPS model provided 
the appropriate learning activities for students to take part. Students can search for 
information relevant to the lesson. In addition, their listening comprehension was improved, 
therefore, they felt more confident in speaking English whether inside or outside class. 
Correspondingly, Janudom (2009, p. 170) found that the learning activities used in her English 
instructional model allowed students to learn with happiness and increased student’s self- 
confidence and good attitude in English speaking gradually. Nevertheless, in terms of the 
assessment, the problems faced by the students were English expression, English sentences, 
fluency and linguistic correctness. In accordance with Jung (2011, p. 48) the success in English 
speaking may take several factors such as motivation, confidence and frequent practice is 
required to encourage the students to learn English effectively (Office of the Higher Education 
Commission Thailand, 2014, p. 67). From observation and interview, most of the students 
seemed to sustain a positive attitude toward English speaking and realized the virtue of the 
English language. Moreover, it is congruent with the work of Phansrisuwan and Adipattaranan 
(2018, p. 55) that learning English communication by group activity can develop the student’s 
ability to have more critical thinking as well as self-confidence. As a result, students’ English 
speaking skill was gradually increased. 

2.4 In the term of students’ satisfaction towards the GROUPS Model, in overall 
it was “highest”. They were very satisfied with the work activities at the step of U (Uniting) 
and O (Operating). They may design their work in different styles such as a mind—map, 
chart, diagram, figure, poster, etc. It could interpret that students could generated creativity 
and relationships during learning English together. Leong and Ahmadi (2017, p. 39) agreed 
that group activity allowed the students to feel more confident and comfortable to speak 
English in general. Besides, teachers should encourage students to speak English through 
speaking task. Furthermore, the other steps of the GROUPS model were at a satisfactory 
level. With regards to Praimahaniyom (2016, p. 57) that students’ satisfaction towards the 


Deming Cycle (PDCA) for English oral communication was at highest. Therefore, it could 
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conclude that the GROUPS model helped students become more autonomous and improved 
their English speaking skill gradually. 

2.5 In terms of behavior observations, the data obtained from the observation 
showed that at the earlier of the GROUPS model instruction, students did not enjoy studying 
through the GROUPS model instruction at the early week. However, minor problems could 
be resolved by students discussion. Therefore, teachers should know how to control a class 
because students might come to class in different emotions. In terms of facilitating, a teacher 
provided the necessary materials and suggested reliable online resources. On the other hand, 
some steps such as lesson learned in the preparation or class presentation could not complete 
in time. In addition, class presentation, the step of performing (P), was needed at least 30 
minutes. To complete the students’ task in study hours, reducing some contents were 
considered. In order to speak English fluently, students have to practice seriously all the time, 
whether inside and outside, by performing general tasks or activities on their own or with 
others socially (Nopnorp, 2006, pp. 8-9) At this point, the teacher have to create a friendly 
classroom environment and activities to improve students' self-confidence in English 
speaking. (Johnson and Johnson, 2008, pp. 27-29). However, the positive behaviors of the 
students were explored that students were happy to complete different activities to achieve 
their task via learning with the GROUPS model. (Tiyao, 1998, pp. 3-5). It could be 
interpreted that group learning can reduce some stress (Saengjakkawan, 2008, p. 27). 
Moreover, they discussed to each other and practiced speaking English through the online 
media whether their groups and different groups (Khammanee, 2014, pp. 98-101). This 
might generate responsibilities and self-confidence. However, sometimes they should 
consider group cooperation for all steps to complete the task and practice speaking English 
seriously. 

2.6 Regarding focus group interview, students indicated that GROUPS model is 
a new learning approach for them. The steps and learning activities were clear in details. It 
would be a new approach to employed for learning English speaking skill and the other of 
the 21% Century learning skills. Students believed that the step of G (Gathering) could create 
factual cooperative learning (Johnson and Johnson, 1991, p. 12). Therefore, students could 


identify their tasks based on individual ability and comprehend their task step by step 
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(Tongdeelert, 2004, pp. 15-16). Similarly, the step of R (Researching) could offer students 
to intersperse tasks in searching for information related to the topic in the English version. 
This step develops self-directed learning, collaborative learning, technology literacy, and 
critical thinking (Kirsch, et al, 2007, pp. 8-21). In addition, the step of O (Operating) would 
engender several skills such as compiling information, brainstorming, sharing information, 
discussion, reading and writing skill, critical thinking, and teamwork (Johnson and Johnson, 
2008, pp. 26-29). At the end of the activity, the students can obtain a group work piece 
for English speaking skill. Also, the step of U (Uniting) could support students in designing the 
lesson learned for English speaking skill in several formats. Content reviewing, conclusion, 
critical thinking, and teamwork were brought forth through this step. In addition, the step of 
P (Performing) could encourage students’ expression and presentation in English, active 
learning, and groups working through class performance (Davis, 1999, p. 3). Finally, the step 
of S (Sharing) may support students to share their lesson learned in public, giving and getting 
feedback (Clark, et al, 1996 pp. 193-205). However, students suggested that for more 
success in carrying the GROUPS model, the teacher should prepare well for time allocated 
and instruct students closely in the step of researching since they have to retrieve the 
information from reliable resources. Furthermore, the lesson learned should be designed to 
be easy to understand (Khammanee, 2014, p. 103). It was corroborated by the work of 
Swatevacharkul (2016, p. 28) that autonomy was a precondition for effective learning 
English in a different situation of the students. Therefore, the focus group interview in 


perspective was positive. 


Recommendations 
1. Recommendations for implication 
The implication of the GROUPS model has the following suggestions: 
1.1 Teacher preparation: teachers should prepare for GROUPS model instruction, 
for example, language form must be appropriate for the context of the situation, and 
demonstration of class presentation is required. Furthermore, teachers need to supervise 


students closely. 
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1.2 Content preparation: the GROUPS model is supported English speaking skills. 
Therefore, the content should be appropriate for the EFL learners and should focus on English 
for communication. 

1.3 Student preparation: to achieve in employing the GROUPS model, the 
teacher must use reinforcement activities for the students to be enthusiastic in speaking 
English. 

2. Recommendations for Further Study 

2.1 For further study, the GROUPS model is needed to investigate English 
speaking skill in different grades level of the students (e.g. primary school student, and high 
school student). 

2.2 To see more clearly the effectiveness of the GROUPS Model, a study should 
be conducted to make a comparison between the GROUPS model and other models to 
enhance students’ English speaking skill. 

2.5 It is interesting to investigate students’ achievement in other English skill and 


other subjects. 
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Appendix A Lesson Plans and Lesson Plans Assessment 


Lesson Plans 


| gi Cecaeer ner reine ee ree ore rears TCL is. scc256ecs cise besteceebeatectsicendetece 
Datei viteekiesnd hha Academic Year : wesc 


Course Title: English for Communication Faculty: .....Education..... 


Goals of Subject 

This course is designed to develop a clear sense of the studies in different English 
grammatical structures in various situations with the appropriate of English language. 
Practice English communication skills to be able to communicate accurately and confidently 


in everyday English. 


Objectives 

2.1 Enable the students with the knowledge of English grammatical structures 
in various situations used in daily life. 

2.2 Enable the students with the appropriate of English language 

2.3 Enable the students to be practiced English speaking skills 


2.4 Enable the students to speak accurately and confidently in everyday 





English 
Contents 
NO. Topics Unit Objectives 
1 1. Class Students are able to talk or express in English 


Orientation: Do You | about: 
Like Smoothie Fruits? | - menu introduction, ingredients, equipment, step in 


doing 
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NO. 


Topics 


Unit Objectives 





Unit 1: Who are in 


Your Family? 


- lesson learned designing, example sentences for 
smoothie fruits, vocabularies 

Students are able to talk or express in English about: 
- family members, basic information both in physical 
and personal individual 

- lesson learned designing, example sentences for 


family, and vocabularies 





Unit 2: My Greatest 
Buddy 


Students are able to talk or express in English 
about: 

— general information, physical characteristics, 
personal characteristics 

and special characteristics 

- lesson learned designing, example sentences for my 


greatest buddy, and vocabularies 





Unit 3: What Food 
Do You Like and How 


Do You Cook it? 


Students are able to talk or express in English about: 
— equipment, ingredients, cooking process and tips for 
cooking 

- lesson learned designing, example sentences for 


food and vocabularies 











Unit 4: My City 





Students are able to talk or express in English 
about: 

— Location, Climate, landscape 

- brief history, sightseeing, economic, people’s 
lifestyle 

-— lesson learned designing, example sentences my 


city and vocabularies 
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NO. Topics Unit Objectives 
6 Unit 5: How Can | Students are able to talk or express in English 
Get to........? about: 
(Thailand only) - Mini route designing, route describing, what way 
can you get there? 
-— lesson learned designing, example sentences and 
vocabularies 
7 Unit 6: Which Students are able to talk or express in English 
ASEAN’s Country do | about 
You Want to Go? -Preparing to go abroad, what is this country? it is 
Significant for or famous for, do and don’t in that 
country 
- lesson learned designing, example sentences, 
vocabularies: 
8 Unit 7: Which Students are able to talk or express in English 
Occupation in ASEAN | about: 
do You Like? - self-preparing, application submitting, ready for an 
interview, special requirement 
- lesson learned designing, example sentences, 
vocabularies 
2) Final Orientation: Students are able to talk or express in English 





My Country 





about: 

-where it is? general information, people, language, 
-what will you do for your country, how to promote 
your country. 

-— lesson learned designing, example sentences, 


vocabularies 
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Activities and Instructional Media 





























Steps Learning and Teaching Activities 
Stage | (3 hours) 

G = Gathering — group gathering (only for the first week), tasks allocating 
and brainstorming, contents and process determining 

R = Researching - various sources information searching, study and respond to 
a minor issue, and note taking / log note 

O = Operating - group discussion and information complying 

U = Uniting — main idea visualizing, lesson learned organizing and short 
essay (for group’s work) 

Stage II (3 hours) 

P = Performing - class performance in a suitable way (e.g. role play, 
simulation, or dramatization), teacher and learners assessing 
and regenerating information 

S = Sharing - giving feedback, exchange knowledge, and comments 











Materials and Equipment 


1. Internet 4. Color Pen 
2. Projector 5. Proof paper 
3. Computer 


Evaluation and assessment 
1. Lesson Learned 4. Assessment test 
2. Student’s worksheet 


3. Achievement test 
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Lesson Plans Assessment 





General Information of the Informants 
Instruction: Please mark Vv in the box [ ] and write down your information in the 
blank space accurately or fill in the gaps as required. 
1. Gender: [ ] Male [ ] Female 
A. YOU ACAUEMIC POSITION: sites cdeseeesedessecesseocccececcesccesesene 
5. You are Working At: ...........,lililiMitas -oescssscccessessessererseeesensssseees 
Experts’ Opinion toward Lesson Plan 
Instruction: Please read the following passage of the questionnaires, then consider 
the congruent of each item and indicate each item appropriate level with Vv (checklist in 
your right hand) which accurate to your opinions only one level. After reading each item, 
you would mark your answer as follows. 
5 = Most appropriate 4 = More appropriate 3 = Moderate appropriate 
2 = Low appropriate 1 = Lowest appropriate 


Experts’ Opinion toward Lesson Plan 





Opinion levels 





Items 
5|}4/;3);2/ 1 





1. The objectives of the lesson plan are appropriate. 





2. Each learning unit for learning activities is appropriate for increasing 


English speaking skill. 





3. The materials and the task used in the lesson plan are appropriate. 





4. The pedagogical procedures in the lesson plan are appropriate for 
increasing students’ English speaking skill. 
5. The procedures in the lesson plan are consistent with the GROUPS 


model. 
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Appendix B Need Assessment from Stakeholders 


Need Assessment from Stakeholders 





Part |: General Information of the Informants 

Instruction: Please mark Vv in the box [ ] and write down your information in the 
blank space accurately or fill in the gaps as required. 

1. Gender: [ ] Male [ ] Female 

2. Status [ ] Current Student [ ] English graduate 


[ ] English teacher [ ] Employer 
3. ACAdeMIC YEO ......eeecseeceee (learners) Of Graduated fol... year 
4. If you complete in Bachelor Degree in English, you will...... (for learners only) 


[ ] Further study in English 
[ ] Further study in another field (indicate) 


[ ] Working in the field of English (indicate) 


[ ] Working iniBinotivety Fie RPO ICGIS ) MF... di... scessessescsssscsscsssssesscsssssrecssesseneeses 
5. You have begun to learn or practice English 

[ ] Primary School [ ] Secondary / High School [ ] University 

[ ] Others (indicate, if any) 


6. Occupation (for graduates only) indicated 


Part Il: The Opinion of the English Speaking Skill for the 21st Century 

Instruction: Please read the following passage of the opinion of English 
communication skill for the 21st century then consider the skill level of each item and indicate 
each item appropriate level with V (checklist in your right hand) which accurate to your 
opinions only one level. After reading each item, you would mark your answer as follows; 


5 = Highest 4= High 3 = Moderate 2= Low 1 = Lowest 
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Items 


Opinion levels 





5 


4 


3 


2 


a 





Lifelong Learning for Learners in 21* Century 


1. Lifelong learning on critical thinking and problem-solving 





2. Lifelong learning on creativity 


3. Lifelong learning of collaborative, teamwork, and leadership 





4. Lifelong learning of communication 





5. Lifelong learning of media literacy and ICT literacy 





Method for Enhancing English Language Skills 





6. With English, you can study all over the world. 





7. Being able to speak English makes it easier to travel. 





8. People can speak English have more jobs opportunities. 





9. Communication in English can help you encounter new people. 





10. English is the international language of media, arts and so on. 





Method for Enhancing English Language Skills 





11. Teaching activities should perform in English. 





12. Learners must look for an opportunity to participate in English 


activities. 





13. Active and task-based language learning should be employed. 


14. The teaching model should be able to encourage students 


confident for English learning. 





15. The teaching model should focus on English for communication. 





16. It is needed to use new bases instead of traditional approach 





English Language Competency of the Informants 





17. Being confident in speaking English with the others 





18. Comprehending the main idea or detail of English media 





19. Comprehending the main idea while interacting with friends 








20. Being competent in public speaking 
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Appendix C Self-assessment in English Speaking Skill 


Self-assessment in English Speaking Skill 





Please mark Vv in the box [  ] and write down your information in the blank space 
accurately or fill in the gaps as required. 

1. Gender: [ ] Male [ ] Female 

2. You have began to learn or practice English since you were in..... 

[ ] Primary School [ ] Secondary / High School [ |] University 
[ ] Others (indicate)..qiiNINIT PI eee 
[ | Before learning (pre-test) [ | After learning (post-test) 

Instruction: Please read the following passage of the assessment on students’ 
effectiveness on English speaking skill, and indicate each item appropriate level with V 
(checklist in your right hand) which accurate to your ability only one level. After reading each 
item, you would mark your answer as follows: 


5 mean 4.21-5.00 = Highest 3 mean 2.61-3.40 = Moderate 


4 mean 3.41-4.20 High 2 mean 1.81-2.60 = Low 


Il 


1 mean 1.00-1.80 = Lowest 





Ability’s level 





Items 
5|4;,3)]2 1/1 


1. Confident in communicating with a foreigner 





2. Confident in communicating with Thai people 





3. The fluency in spoken English 





4. Understanding the content of a conversation 





5. The appropriateness of communicative situation 





6. The linguistic correctness of the student’ s statements. 





7. Using a variety of English sentences 





8. Using a variety of expression in English 
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Appendix D The GROUPS Model Framework Assessment 


The GROUPS Model Framework Assessment 





Part |: General information of the informants 
Instruction: Please mark Vv in the box [ ] and write down your information in the 
blank space accurately or fill in the gaps as required. 
1. Gender: [ ] Male [ ] Female 
2. You are WOrkiNG At: .......-.,lMMMMiasssscescsccessssnecesessneesersesees 
Part Il: Experts’ Opinion toward GROUPS Model Framework 
Instruction: Please read the following passage of the questionnaires for the 
GROUPS Model framework, then consider the congruent level of each item and indicate 
each item appropriate level with V (checklist in your right hand) which accurate to your 
opinions only one level. After reading each item, you would mark your answer as follows. 
5 = The most congruence 4= More appropriate 3 = Moderate congruence 


2 = Low congruence 1 = Lowest congruence 





Opinion levels 
Items 
5|/4/3|2/) 1 





1. The theoretical concepts are underpinning the GROUPS model for 


English speaking skill clearly explained. 





2. The GROUPS model has been appropriately designed for the 
increasing of English speaking skill. 

3. English speaking skill has been appropriately integrated in the 
GROUPS model 





4. The details of teaching and learning activities at each step are clear 


for users. 





5. The GROUPS model has been appropriately integrated in the 
teaching and learning activity steps to increase English speaking 


Skill. 


























Appendix E The Criteria of GROUPS Model Achievement Test 


The Criteria Interpretation for GROUPS Model Achievement Test 





























Qualities 
Items 
Very good (4) Good (3) Fair (2) Need to improve (1) 
Learners are able | Learners are able | Learners are Learners are not 
to classify in a to classify in a classified in a classified in a 
segment group segment group segment group | segment group based 
based on their based on their based on their | on their ability and 
ability and ability and ability, accountability, and 
accountability, accountability accountability | they are not able to 
a and they are able | accurately, but and they are determine and choose 
@ to determine and | they are unable | able to the content regard to 
e choose the to determine and | determine and | the course description 
content regarding | choose the choose the improperly. 
the course content regarding | content regard | They take time in 
description the course to the course explanation and need 
accurately by description description by | more help from an 
themselves. inaccurately by the helping of | instructor. 
themselves. an instructor. 
Each group is Each group is Each group is | Each group is able to 
able to study able to study able to study study under the 
S under the control | under the control | under the control of the group's 
: of the group's of the group's control of the leader and obtain the 
e leader and obtain | leader and obtain | group's leader | information 
the information the information and 
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Qualities 
Items 
Very good (4) Good (3) Fair (2) Need to improve (1) 
accurately more accurately 3 | obtain the accurately only 1 
than 4 resources | resources information resource (references) 
(references) accurately 2 but some other 
but some other | resources resources inaccurate. 
resources (references) but 
inaccurate. some other 
resources 
inaccurate. 
Learners have Learners have | Learners need Learners need more 
gathered data, gathered data, | some help and help and explanation 
information, information, explanation from | from an instructor in 
brainstorming, brainstorming, | an instructor in gathering data, 
discussing, and discussing, and | gathering data, information, 
compiling that compiling that | information, brainstorming, 
information in information in brainstorming, discussing, and 
£ the same piece the same piece | discussing, and compiling that 
go by their own by their own compiling that information in the 
° group. They take | group. They information in the | same piece. They 





time for 15-20 
minutes and 
their works are 


completed. 





take time for 
20-25 minutes 
and their works 


are completed. 





same piece. They 
take time for 25- 
30 minutes and 
their works are 
now almost 


complete. 





take time more than 
30 minutes and their 
works are not 


completed. 
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Items 


Qualities 





Very good (4) 


Good (3) 


Fair (2) 


Need to improve (1) 





Uniting 


Learners have 
generated their 
work through a 
lesson learned 
with an attractive 
such as a mind- 
map, chart, or 
diagram. Their 
short note is 
accurate whether 
language and 
content and self- 


speaking practice. 


Learners have 
generated their 
work through a 
lesson learned 
with an 
attractive such 
as a mind-map, 
chart, or 
diagram. Their 
short note 
mistakes in 
language and 
content only 1-2 
point(s), and 
self-speaking 


practice. 


Learners have 
generated their 
work through a 
lesson learned 
with an 
attractive such 
as a mind-map, 
chart, or 
diagram 
improperly. 
Their short note 
mistakes in 
language and 
content for 3-4 
points and self- 
speaking 


practice. 


Learners could not 
generate their work 
through a lesson 
learned with an 
attractive such as a 
mind—map, chart, or 
diagram properly. 
Their short note 
mistakes in language 
and content more 
than 5-6 points and 
self-speaking 


practice. 








Performing 





All members of 
the group have 
got a role in 
presenting their 
work and covered 
all information 
and contents. 
They use proper 
verbal and non- 


verbal language. 





All members of 
the group have 
got a role in 
presenting their 
work. 5 points 
of information 
and contents 
are covered. 
There are 1-2 


points were 





All members of 
the group have 
got a role in 
presenting their 
work. 3-4 
points of 
information and 
contents are 
covered. There 


are 3-4 points 





All members of the 
group confused their 
role in presenting their 
work. 1-2 point(s) of 
information and 
contents are covered. 
There are more than 
5 points were 


improper in verbal 


and non-verbal 
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share their 
lesson learned 
through various 


places/sources. 





and share their 
lesson learned 
through 
someplace/sour 


ces. 





share their lesson 
learned through 


someplace/source 





Qualities 
Items 
Very good (4) Good (3) Fair (2) Need to improve (1) 
Other groups improper in were improper in | language usage. 
have accepted verbal and verbal and non—_| Other groups have no 
the opportunity non-verbal verbal language | opportunity for 
for comments language usage. Other comments and 
and exchange usage. Other groups have exchange knowledge. 
knowledge. groups have accepted the 
accepted the opportunity for 
opportunity for | comments and 
comments and | exchange 
exchange knowledge. 
knowledge. 
Learners share Learners share | Learners do not Learners do not share 
more ideas, some idea, share their idea, | their idea, or not 
exchange exchange or not exchange —_| exchange information 
information with | information information with | with a group 
im a group with a group a group presentation and not 
5 presentation and | presentation presentation but | share their lesson 
7p) 


learned in any 


place/source. 





Adapted from Office of the Higher Education Commission (2010, pp. 2-7) 





Appendix F The Criteria of English Speaking Achievement Test 


English Speaking Achievement Test Form 


Program: [ ] English [ ] Business Computer 


Class section: [ ] Pre-test [ ] Unit 1 [ ] Unit 2 [ ] Unit 3 [ ] Unit 4 


[ ] Post-test [ ] Unit 5 | |] Unit 6 [ ] Unit 7 


Dates a 5 ehceited Shiai ae 





Qualities 
Group 





Fluency | Comprehensibility | Information | Communication | Total | Mean | S.D. 
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Scores 


Mean 
































Quality 





The Criteria Interpretation for English Speaking Achievement Test 


Items 


Qualities 





Very good (4) 
(Mean = 3.26-4.00) 
(Scores =13-16) 


Good (3) 
(Mean = 2.51-3.25) 
(Scores =9-12) 


Fair (2) 
(Mean = 1.76-2.50) 
(Scores =5-8) 


Need to improve (1) 
(Mean= 1.00-1.75) 


(Scores =1-4) 





Fluency 
(overall smoothness, 
continually, of the student’s 


speaking) 


Comprehensibility 
(the ability of the student to 
make himself/herself 
understand, to convey 


meaning 








No unnatural pauses 
almost effortless and 
smooth, but still 
perceptibly nonnative 
Comprehended most of 


what the student said 





Hardly any unnatural 
pause, fairly smooth 


and effortless delivery 


Comprehended short 


simple sentences 





Some unnatural 
pause, occasionally 
halting and 
fragmentary delivery 
Comprehended some 
phrase or word 


clusters 





Quite a few unnatural 
pause, frequently 
halting and fragmentary 
delivery 

Comprehended small 
bits and pieces, isolated 


words 








OdL 














Qualities 
Very good (4) Good (3) Fair (2) Need to improve (1) 
Items 
(Mean = 3.26-4.00) | (Mean = 2.51-3.25) | (Mean = 1.76-2.50) | (Mean= 1.00-1.75) 
(Scores =13-16) (Scores =9-12) (Scores =5-8) (Scores =1-4) 
Information Most relevant A fair amount of Some relevant Very little relevant 
(the quality of information information was relevant information information was information was 
relevant to the communicative | conveyed by the was conveyed by the conveyed by the conveyed by the 
situation the student is able to | student student student student 
convey) 
Most statement were Many correct Some statements Very few statements 
Communication 
structurally correct; statement, but some were structurally were structurally 
(the linguistic (grammatical) 
there were only minor | problems remained correct, but many correct 
correctness of the students’ 
problems with structure | with structures structural problems 
statement) 
remain 























Note: adapted from Janudom, R. (2009, pp. 239-240) 
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Appendix G Students’ Behavior Observation 


Students’ Behavior Observation 





Part |: General Information 
Instruction: Please mark v in the box [ ] and write down your information in the 
blank space accurately or fill in the gaps as required. 


1. Program (Learners only) 


[ ] English [ ] Business Computer 
2. Time: [ | First [ ] Second  [ ] Third 
3. Unit: [ ] Unit1 [ ] Unit 2 [ ] Unit 3 
[ ] Unie Sie nit 5 [ ] Unit 6 [ ] Unit 7 


Part Il: The Behavior Outcomes 
The co-researchers observed and recorded the behavior of instructor(s) and 


learners while conducting GROUPS Model activity. 





Good behavior Need to improve behavior 


during learning and teaching during learning and teaching 



































Appendix H Focus Group Interview Form 


Focus Group Interview Form 





General information 


2. Time: [ | First [| ] Second | ] Third 


Part Il: Focus group interview 

A researcher conducted a small meeting for focus group interview (Structured- 
Observation: opened-end question) toward GROUPS Model. The statements of the 
interviewees will be noted in Thai and synthesized essential issues in the overall and 
description presented. The statements were translated into English by the researcher. The 


questions are as follows: 


1. What are the advantages of this model? 


Appendix | Satisfaction Form 


Students’ Satisfaction toward GROUPS Model 





Instruction: Please read the following passage of questionnaires, then considerate 


on the satisfaction of yourself on the GROUPS Model, and indicate each item appropriate 


level with V (checklist in your right hand) which accurate to your perception only one level. 


After reading each item, you would mark your answer as follows: 


5 = Highest 4 = High 3 = Moderate 2 = Low 


1 = Lowest 





Items 


1. The activities in working on G (Generating) step 


Satisfaction’s Level 





5 


4 


3 


2 


1 





2. The activities in working on R (Researching) step 





The activities in working on O (Operating) step 





The activities in working on U (Uniting) step 


The activities in working on P (Performing) step 





The activities in working on S (Sharing) step 








he GROUPS model motivates to learn English speaking more. 





. GROUPS Model helps improve student speaking skill. 


Oo} @}| nN} oOo] a] al a 


. The GROUPS model makes students feel more confident to 


speak English in class 





10. The GROUPS model makes students feel more confident to 


express their opinion in class 








11. Students feel happy when learning by using the GROUPS 


model 
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